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Welcome to your BTEC National delivery guide

This delivery guide is a companion to your BTEC Level 3 National specifications,
Authorised Assignment Briefs (AABs) and Sample Assessment Materials (SAMs). It
contains ideas for teaching and learning, including practical activities, realistic
scenarios, ways of involving employers in delivery, ways of managing independent
learning and how to approach assessments. The aim of this guide is to show how the
specification content might work in practice and to inspire you to start thinking about
different ways to deliver your course.

The guidance has been put together by tutors who have been close to the
development of the qualifications and so understand the challenges of finding new and
engaging ways to deliver a BTEC programme in the context of the new qualifications
from 2017.

Guidance around what you will need to consider as you plan the delivery of the
qualification(s) has been provided. You will find information around the structure of
your course, how you may wish to build the course for your learners, suggestions for
how you could make contact with employers and information around the other support
and resources available to you.

Unit-by-unit guidance has been provided and includes suggestions on how to approach
the learning aims and unit content, as well as ideas for interesting and varied
activities. You will also find coverage of assessments, including useful advice about
external assessment, as well as tips and ideas around how to plan for and deliver your
assignhments.

You will also find a list of carefully selected resources for each unit. The lists include
suggestions for books, websites and videos that you can either direct your learners to
use or that you can use as a way to complement your delivery.

We hope you will find this guidance relevant and useful.
Enjoy your course!

What's new

The BTEC Level 3 Nationals 2017 are the result of more than three years’ consultation
with employers, higher education institutions (HEIs), and many thousands of tutors
and managers in colleges and schools. Our aim has been to ensure that the BTEC
Level 3 Nationals continue to allow a recognised and well-respected route into
employment or higher education by meeting the needs of these key stakeholders, and
that learners continue to enjoy a stimulating course of study and develop the skills
and attributes that will enable them to progress.

As a result of this consultation, and on the advice of employers, higher education
institutions and most importantly of those of you who teach BTEC, some key changes
have been made to the BTEC Level 3 Nationals. These are described through this
delivery guide and include the following.

e Updated content and a larger proportion of mandatory content - both
employers and universities said they wanted a greater consistency in coverage of
the subject for BTEC learners. Employers wanted to see systematic coverage of
core knowledge and skills for their sector, and for the Nationals to reflect up-to-
date industry practice.

e The re-introduction of external assessment - employers were keen to see an
element of rigour and consistency across the country in terms of assessment, while
HEIs wanted learners to be better prepared for meeting deadlines and preparing
for formal examinations, where appropriate. Both were keen to see learners
applying their knowledge and skills to new contexts through synoptic projects and
assessments.
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e A focus on employability skills - the BTEC approach to learning, through
projects, self-directed assignments, group work and work placements, has always
supported the development of employability skills, e.g. self-management. In the
new Nationals, the balance of cognitive and skills work has been carefully
calibrated to ensure that learners get a range of different opportunities across their
course.

e Broader assessment in internal units - the assessment criteria for each unit
are carefully structured to set a clear level of demand. Distinction criteria
encourage and require depth of study, including demonstration of the application
of knowledge and understanding as well as a synoptic element for the learning aim
or unit.

e Alignment with DfE criteria for performance measures for 16-19 year olds
in England - all new BTECs are designed as either Applied General qualifications
or Tech Levels to fulfil criteria for inclusion in 2018 performance tables and funding
for 16-19 year olds and 19+ learners.

To support transition to the BTEC Level 3 Nationals 2017, we are providing an
enhanced support programme with exemplar and practice materials and training.
Please see the Support and resources section for details of this support, and the link to
sign up for tutor training, which continues throughout the lifetime of the qualification.

Notes:

The specification tells you what must be taught and what must be assessed. This
delivery guide gives suggestions about how the content could be delivered.

The suggestions given in this delivery guide link with the Authorised Assignment Briefs
provided by Pearson, but they are not compulsory. They are designed to get you
started and to spark your imagination.
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OVERVIEW

Delivery Guides as support

In the specification, the ‘Unit content’ tells you what must be taught and the
‘Assessment criteria’ what must be assessed. The ‘Essential information for
assessment decisions’ explains what the assessment criteria mean.

This delivery guide provides suggestions and ideas on how to plan and deliver the
qualification, and includes a summary of recent changes.

Unit-by-unit guidance has been provided, which includes suggestions on how to
approach the learning aims and unit content. Teaching, learning and formative
assessment activities are also suggested. You will also find delivery plans to help you
timetable your course and ensure your learners are well prepared for internal and
external assessments.

Links to carefully selected resources are provided for each unit. The lists include
suggestions for books, websites and videos that will help you plan and deliver your
course. Alternatively, you may wish to direct your learners to these resources.

Use the delivery guides as model templates or an interpretation on which you can
base your own plan. Every delivery guide presents each unit as an exemplar,
highlighting Sport links to motivate tutors and learners.
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Changes for those teaching to the new 2017 specification

Improved structure for externally assessed set tasks

Simpler guidance - clearer processes

We have taken on board feedback from BTEC tutors and the DfE to make
improvements to some of the organisation and processes for the Set Task external
assessments in your new BTEC Nationals (2016 & 2017). This will take effect from the
first assessment. You will see these changes clearly marked in each specification and
in your Sample Assessment Materials (SAMs). For easy reference, here is a summary

of the changes:

PART A (RESEARCH)

Timings and schedule

Supervision and controls

You will receive the Part A materials:

For Units 2 and 19, 1 week before the final
assessment (Part B); learners should spend up
to 4 hours on Part A in supervised sessions.

For Unit 22, 2 weeks before the final
assessment (Part B); learners should spend up
to 6 hours over 2 weeks on Part Ain
supervised sessions.

During the research period (Part A):
Learners can:

e make notes up to 4 sides of A4 paper,
word processed or hand written which
they can take into Part B.

Learners cannot:
e use extended writing in their notes.
Tutors and invigilators will need to:

e monitor the research and check
learners’ notes to ensure the content
meets these requirements

e retain all notes securely as Pearson
may ask to see them.

PART B (ASSESSMENT)

Timings and schedule

Supervision and controls

The Set Task (Part B) takes place:

e Units 2 and 19 in 2.5 hours each
e Units 22 in 3 hours

on a timetabled date set by Pearson.

Tutors and invigilators:

e must retain learners’ notes after the
assessment and store them securely;
Pearson may ask to see them.
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Structure

The table below shows a summary of the structure of the Sport suite of qualifications.
Make sure you use the full structure found in Section 2 of the specification when
planning your course:

1 Anatomy and Physiology 120 M ] M M M M

2 Fitness Training and Programming for 120 M M M L] L]
Health, Sport and Well-being

3 Professional Development in the Sports (1] M M M H ]
Industry

4 Spos Leagership 60 o M o M M

5 Application of Fitness Testing (1] [+] o M o o

& Sports Psychology &0 o o o o

7 Pradtical Sports Performance &0 L0} [s] o o M

& Coaching for Performance &0 o o M

9 Research Methods in Sport &0 o o M

10 Sports Event Organisation &0 o [+] o

11 Research Project in Sport &0 o Le] o

12 Self-employment in the Sports Industry &0 M

13 Instructing Gym-based Exercise &0 M

14 Exercise and Circuit-based Physical (1] M
Activity

15 Instructing Exercise to Music &0 o

16 Instructing Water-based Exercise &0 o

17 Sports Injury Management 60 o o o

18 Work Experience in Active Leisure &0 [+] [} o

19 Development and Provision of Sport and 120 M
Phiysical Activity

20 Leisure Management &0 L&) o

21 Leisure Centre Operations 60 o o

27 Investigating Business in Sport and the o0 L L
Active Leisure Indusiry

3 Skill Acguisition in Sport 20 L] M

24 Sports Performance Analysis 60 ] o

25 Rules, Regulations and Orfating in Sport (-] o o

26 Technical and Tactical Demands of Sport &0 ] o

27 Principles and Practices for Outdoor and 60 o o
Advenburous Activities

28 Environmental Sustainability for Outdoor &0 o o
and Adventrous Activities
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Overview of the Sport qualification suite

The BTEC Nationals in Sport has been developed with significant input from all sectors.
There are six qualifications in the suite that are equivalent in size to a specific number
of A levels (details can be found in the table on page 3). This flexibility enables centres
to determine whether to deliver them full time or as part of a broader learner package
alongside other qualifications.

BTEC Level 3 National Extended Diploma in Sport

Mandatory units

There are 10 mandatory units, six internal and four external. Learners must complete
and achieve at least a Pass grade for Units 1, 2, 19, 22 and 23. They must complete
all units in group B (3, 4, 7, 8 and 9) and achieve a pass grade or above in at least
three.

External Mandatory units

e Unit 1: Anatomy and Physiology

e Unit 2: Fitness Training and Programming for Health, Sport and Wellbeing
e Unit 19: Development and Provision of Sport and Physical Activity

e Unit 22: Investigating Business in the Sport and Active Leisure Industry

Unit 1 aims to cement how the skeletal, muscular, cardiovascular and respiratory
systems function and the fundamentals of the energy systems. Learners must develop
a knowledge and understanding of the importance of making connections between
body systems in response to short-term and long-term exercise and sport
participation.

Unit 2 combines lifestyle factors affecting health, nutrition, fitness training and fitness
programming, which are then assessed through a task-based external assessment.
Practice for this unit should involve using case studies of people with different lifestyle
and fitness goals to help familiarise learners with the significance of client screening
and lifestyle assessment in order to provide recommendations for improvement.
Learners will also develop their knowledge in order to recommend training methods
and produce fitness training programmes for specific individuals.

For Unit 19, learners will study the development and provision of sport in the UK and
its relationship with global sport. The assessment requires learners to write a proposal
for a sports development project. As such, this unit may be better placed in the
second year of study when learners have developed their ability to carry out research
and can apply this to unfamiliar contexts.

Unit 22 requires learners to be able to research facilities, products and services,
business operations and demographics for different sectors within the sports industry.
Learners are expected to have experience of going out to visit different sport and
active leisure providers and then bring this knowledge into the external assessment to
support their application of knowledge to the assessment task.

Internal Mandatory units
The internally assessed mandatory units are 3, 4, 7, 8, 9 and 23.

In Unit 3, Professional Development in the Sports Industry, learners will research the
different possible careers and the associated job roles in the sports industry. They will
then produce an action plan for their development towards achieving a selected career
aim. They will also research their chosen career to understand how to access and
progress within it. Learners will also be expected to take part in application and
interview assessment activities for a selected career pathway, drawing on knowledge
and skills from across the qualification to identify their own strengths and gaps in
knowledge and skills.
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Unit 4, Sports Leadership, aims to develop learners’ confidence in a variety of different
roles when leading sport. They will learn about the requirements of effective
leadership and the leader’s role, key skills, qualities and characteristics. Learners will
be required to take on the role of a leader and demonstrate the necessary range of
skills for the selected leadership role independently and as part of a team, when
planning and running an event.

Unit 7, Practical Sports Performance, gives learners the opportunity to improve their
own knowledge and practical ability in a selection of individual and team sports. This
will be achieved through participation in practical activities, followed by a reflection on
their performance.

Unit 8, Coaching for Performance, will develop learners’ knowledge of coaching and
practical ability in coaching. The unit includes session planning and delivery of a
coaching session to improve other participants’ sporting performance. Learners will
also learn how to effectively evaluate the impact of their own coaching for their future
development.

Unit 9, Research Methods in Sport, introduces learners to the different types of
research and the importance of this for emerging sports practitioners. They will also
find out about factors that can affect the quality of research. The importance of ethical
research practices will also be covered in this unit.

In Unit 23, Skill Acquisition in Sport, learners will develop an understanding of skilled
performance and how an individual’s abilities contribute to the development of their
skills. They will examine how sports performers are able to take information from their
environment, for example, their position, the positions of their opponents or the speed
and trajectory of a ball, and then process this information so that they can produce a
response in the form of a skilled movement. They will explore the key theories of how
individuals learn skills and how new skills can be presented, using different strategies
to facilitate their learning.

Optional units

Learners must complete four optional units from group C (Units 5, 6, 10, 11, 17, 18,
20, 21, 24, 25 and 26).

BTEC Level 3 National Diploma in Sport

Mandatory units

There are six mandatory units, three internal and three external.

Learners must complete and achieve a Pass grade in Units 1, 2, 22 and 23. They must
complete all units in group B (3 and 4) and achieve a pass grade or above in at least
one.

External units

The externally assessed mandatory units are:

e« Unit 1: Anatomy and Physiology

e« Unit 2: Fitness Training and Programming for Health, Sport and Wellbeing

e Unit 22: Investigating Business in the Sport and Active Leisure Industry

Internal Mandatory units
The internally assessed mandatory units are 3, 4 and 23.

Optional units

Learners must complete three optional units from group C (Units 5, 6, 7, 8, 9, 10, 11,
17, 18, 20, 21, 24, 25, 26, 27 and 28).
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BTEC Level 3 Tech Level Diploma in Fitness Services

This is intended as a Tech Level qualification, equivalent in size to two A levels. It has
been designed as part of a two-year programme, normally in conjunction with one or
more qualifications at level 3. This qualification is aimed at learners looking to
progress to employment in this sector.

This qualification is mapped to industry standards for the fitness industry. It is
designed for entry to roles such as gym instructor or fitness instructor, and is
appropriate for progression to Level 3 Personal Trainer qualifications or degree
programmes.

It is made up of 10 units of which 7 are mandatory and 2 are external.

Mandatory units: 1, 2, 3, 5, 12, 13, 14.

Note that there are new staffing and approval requirements for this course. Please
follow link below for more information:

https://qualifications.pearson.com/content/dam/pdf/BTEC-
Nationals/Sport/20161/specification-and-sample-
assessments/Pearson BTEC L3 National Diploma in Fitness Services Important No

tice.pdf

BTEC Level 3 National Foundation Diploma in Sport

Mandatory units
There are four mandatory units, two internal and two external.
Learners must complete and achieve a Pass grade in each of these units.

External Mandatory units

The externally assessed mandatory units are:

e Unit 1: Anatomy and Physiology

e Unit 2: Fitness Training and Programming for Health, Sport and Wellbeing

Internal Mandatory units
The internally assessed mandatory units are 3 and 4.

Optional units

Learners must complete three optional units from group C (Units 5, 6, 7, 8, 9, 10 and
11).

BTEC Level 3 National Extended Certificate in Sport

Mandatory units
There are three mandatory units, one internal and two external.
Learners must complete and achieve a Pass grade in each of these units.

External Mandatory units

The externally assessed mandatory units are:

e« Unit 1: Anatomy and Physiology

e Unit 2: Fitness Training and Programming for Health, Sport and Wellbeing

Internal Mandatory unit
Unit 3 is the internally assessed mandatory unit.

Pearson BTEC Nationals in Sport — Delivery Guide
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Optional units
Learners must complete one optional unit from group C (Units 4, 5, 6 and 7).

BTEC Level 3 National Certificate in Sport

Mandatory units

There are two units and both of these are mandatory. One is internal and one is
external.

Learners must complete and achieve a Pass grade in each of these units.

External Mandatory unit
The externally assessed mandatory unit is Unit 1: Anatomy and Physiology.

Internal Mandatory unit
Unit 7 is the internally assessed mandatory unit.

Optional units
There are no optional units for this qualification.
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Making the right choice for your learners

The suite of qualifications is meant to be inclusive and support individuals in their

progression. The prior achievement and aspirations of learners is key to advising the

most appropriate study programme.

For learners who wish to progress directly to higher education, there are a range of
qualifications in the suite that ensure they will have the skills to cope with the

academic and independent learning. In recognition of some of the highly specialised

areas within the sports industry, the smaller qualifications provide opportunities for
learners to have the vocational experience in parallel with other specialist

qualifications.

Below are some examples of learners’ potential progression routes:

Progression intention

Prior
achievement

Potential BTEC National
route

Sport subject in HE

5 GCSEs C or above
with Maths and
English

BTEC Foundation Diploma
(with A levels such as
Physics, Maths, Biology)

Sport subject in HE, but
uncertain of course

5 GCSEs C or above
with Maths and
English

BTEC Extended Certificate
(with A Levels such as
Psychology, Biology,
Chemistry)

Progression

Prior
achievement

Potential BTEC National
route

Sport subject in HE

Some experience in
Sport with 5 GCSEs
C or above including
Maths and English

BTEC Foundation Diploma
(with another BTEC subject)
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Making contact with employers

Employer contact is one of the most cherished experiences BTEC National learners can
have, by ensuring realistic and valuable learning. Partnerships between companies and
centres can often build an annual collaboration that reduces bureaucracy and eases
any preparation. Here are some ideas that may support centres expanding their
employer engagement:

Internal
solutions

Bigger
business

Local
stakeholders

Prior
learners

eFor guest speakers and visits, contact a local freelance or sole
trader, e.g. fitness instructor, sports nutritionist, coaches and
activity leaders.

eContact small local companies directly and suggest how they
may be able to support your learners through experiences,
including coaching sessions, fitness testing and visits.

eConnect with other staff within own centre who may
provide opportunities for visits and guest speakers, e.g. Gym
Instructor, Coach.

eFor work experience and placements, contact the local
education business partnership.

oFor live projects, real projects and competitions, approach a
large local employer through their human resources
department.

eFor sponsorship of facilities and equipment along with
collaboration, approach medium-size companies.

eContact local charities who are often keen for volunteers
from learners to help to support their cause such as carrying
out sports massage before or after a charity race.

eConnect with sports centres and gyms that may often have
staff who can give tours of the facility and have opportunities
for work experience.

eWork with sports development officers need to attract
attention to particular events or activities.

eFor support in teaching and case studies and question and
answer, contact previous students who have moved into
industry and started their careers.
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Employability skills

Employers not only look for technical skills, but also employability skills. These
include:

Self-management: readiness to accept responsibility, flexibility, time
management, readiness to improve own performance

Teamworking: respecting others, co-operating, negotiating/persuading,
contributing to discussions

Business and customer awareness: basic understanding of the key drivers for
business success and the need to provide customer satisfaction

Problem solving: ability to analyse facts and circumstances and applying
creative thinking to develop appropriate solutions

Communication and literacy: application of literacy, ability to produce clear,
structured written work, and oral literacy (including listening and questioning)

Application of numeracy: manipulation of numbers, general mathematical
awareness and its application in practical contexts

Application of information technology: basic IT skills including familiarity with
word-processing, spreadsheets, file management and use of internet search
engines.

Pearson BTEC Nationals in Sport - Delivery Guide 13
Issue 1 - September © Pearson Education Limited 2017



SUPPORT AND RESOURCES

There are a wealth of resources available to ensure you feel confident in delivering
your BTEC National qualification throughout your entire course.

All the ‘Awarding Organisation’ resources can be found on the Pearson Qualifications
website here: http://qualifications.pearson.com/en/qualifications/btec-nationals/sport-
2016.html

As well as the free resources supporting the qualification, provided by Pearson as an
Awarding Organisation, Pearson Learning Services (‘Publisher’ in the tables below)
provides a range of engaging resources to support BTEC Level 3 Nationals, including:

e Student books in e-book and print formats
e Revision guides and revision workbooks in e-book and print formats

e Teaching and assessment packs, including e-learning materials via the Active
Learn Digital Service.

Track and assess Develop

Plan

Support to help you get
r

Teach

Resources to support
your impact on learmer
outcomes

Support to track progress and
help you prepare for
assessment

Professional development
to support great teaching
to teach and plan 3

+ Guidance: Quality
Assurance Guides,
Standards Verifier and
Quality Review visit,
Standardisation training,
Authorised Assignment
Bricfs

« EBxamples of the standard
past papers, specimen
papers and tasks for
peactice, sample marked
leamer work

« Templates and tools
myBTEC progress tracking

« Reports and feedback
PSV reports, examines

| « Resources for teaching
Delivery Gusdes, Schermes
of Work, Skills for Learming
and Work Activity Sheets

» Get to know your course:
Speaification, SAMs,
Delivery Guide

= Recnutt and prepare
leamers: Leamner profiles,
Skills for Leaming and
Work Activity Sheets

= Expert help and support
Subject Advisors

« Course planning
myBTEC, Delivery Plans,
Curriculum Modeds,
Authorised Assignment
Briefs, Get Ready to
Teach events

* Training Launch events
Get Ready to Teach
cvents

« Collaborative networks
to support centres with
employer involverment

| » Traning face-to-face
training events with foas
on troubleshooting eg
dedivery of externally-
assessed units

-
8
:
S
O

AWARDING ORGANISATION

z |
o
E
<
74}
Z
o
&
§
Q
g
=
<

AWARDING ORGANISATION

AWARDING

= Activeleam Digital
Service -supports lesson
planning

Support from our team of subject experts

In addition to the ‘publisher’ resources listed above, publishers other than Pearson
may produce textbooks that are endorsed for BTEC. Check the Pearson website
(http://qualifications.pearson.com/en/support/published-resources.html) for more
information as titles achieve endorsement.
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There are also a number of people who are available for you to speak to:

e« Standards Verifiers - they are subject specialists who can support you with
ensuring that your assessment plan is fit for purpose and whose role is to confirm
that you are assessing your learners to national standards as outlined in the
specification by providing quality assurance through sampling.

e Curriculum Development Managers (CDMs) - they are regionally based and
have a full overview of the BTEC qualifications and of the support and resources
that Pearson provides. CDMs often run network events.

« Customer Services - the ‘Support for You’ section of our website gives the
different ways in which you can contact us for general queries. For specific
queries, our service operators can direct you to the relevant person or
department.

Subject Advisor

Penny Lewis

UK: 020 7010 2188
Intl: +44 (0)20 7010 2188
TeachingPEandSport@pearson.com

Training for the new BTEC Level 3 Nationals can be found on the Pearson
website here: http://qualifications.pearson.com/en/support/training-from-
pearson-uk.html

September 2017

For information about Edexcel, BTEC or LCCI qualifications, visit
qualifications.pearson.com

BTEC is a registered trademark of Pearson Education Limited
Pearson Education Limited. Registered in England and Wales No. 872828

Registered Office: 80 Strand, London WC2R ORL.
VAT Reg No GB 278 537121
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UNIT 1: ANATOMY AND PHYSIOLOGY

Unit 1: Anatomy and Physiology

Delivery guidance

Approaching the unit

This unit gives learners the opportunity to develop an understanding of body
systems and their responses to sport and exercise. As an integral aspect of
studying sport, the knowledge given in this unit will allow learners to support
people in sport and exercise.

The unit includes a number of topics that will be new to some learners. With this
in mind, it is important that theoretical content is delivered via a variety of
methods including presentations, debates, discussions and posters, as well as in
practicals, to demonstrate anatomy and physiology in action.

As this unit is assessed via an external examination, practice tests, quizzes, revision
sessions and independent study can be a huge benefit, supporting your learners in
achieving success. Reinforcing learning will be extremely important and this should be
embedded at all points throughout the delivery of the unit content. Literacy and
numeracy skills must be developed, with links made wherever possible and applicable to
the unit topics and content.

Delivering the topics

Topic A

Topic A focuses on the effects of exercise and sports performance on the skeletal
system. Delivery can be achieved via a combination of methods focusing largely
on learner-centred learning. Teaching methods may include a combination of
formal lectures, pair and group research and presentations, as well as
independent study and peer teaching. Practical application is encouraged
wherever possible and learning can be reinforced by watching video recordings,
taking part in class discussions and completing worksheets and practice
examination questions.

Content on joints and the range of movement at joints can be delivered
particularly well in a practical setting, reinforced with formal teaching. Tutor-led
delivery can be used to further support theoretical understanding. Case studies
can also work well, prompting discussion about additional factors affecting the
skeletal system. These will also give learners an opportunity to demonstrate their
understanding in relation to skeletal diseases, while embedding vocational
content in relation to examination requirements.

Topic B

For Topic B, learners should be engaged in practical activities during the delivery
of content on major muscles, muscular contraction, antagonistic muscle pairs
and fibre types. Tutor-led delivery will be important to support theoretical
understanding in this area. Guest lecturers from the sports industry, such as
personal trainers and sports coaches can be invited to explore real-life examples
of using anatomy and physiology on a daily basis. These speakers can also give
first-hand knowledge of the importance of understanding anatomy and
physiology, and answer questions from learners.
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Using quizzes during lessons to check understanding is encouraged, and ensuring
regular checks of learning is imperative. Making quizzes competitive can work
well, for example, by using games that mirror game shows such as

A Question of Sport and Million Pound Drop. Group work (for topic areas such as
identifying different muscle contraction types and antagonistic pairs) can also be
a good supplement for learning in this topic, while independent study gives
learners an opportunity to take ownership of their learning and create useful
revision tools for use before the examination. Videos can be used as a visual aid
to demonstrate the muscular system in action, with aspects such as nervous
control, types of contraction, adaptations and additional factors lending
themselves well to this style of learning.

Topic C

For Topic C, the effects of exercise and sport on the respiratory system could be
explored via a learner-centred approach. Group, pair and individual tasks could
be set, with information gathered to encourage peer learning/teaching and the
consolidation of knowledge. An example of a group task is using ‘jigsaw
learning’, where learners are given a workbook on one key adaptation and must
work as a group to piece together all the adaptations to the respiratory system.

Additional factors affecting the respiratory system, such as asthma and altitude,
can be delivered with the use of case studies. Tutor-led delivery is also important
to further support learners’ theoretical understanding.

If you have the benefit of respiratory equipment such as a spirometer, it would
be helpful to give learners hands-on practical experience of the functions of the
respiratory system and allow them to design an experiment on the mechanics of
breathing and the process of gaseous exchange.

Topic D

Topic D focuses on the cardiovascular system and lends itself well to external
visits and trips. This topic can be delivered as a learner-led, practically applied
one. Suggestions include incorporating class discussions and the use of sweat
vests while teaching thermoregulation. Quizzes and directed questions and
answers (Q&A) can work well as both recap tools and means of addressing
understanding. You are encouraged to couple this with examination-style
questions to further aid learners.

Learner-led learning can also work well to engage learners, including peer
teaching using methods such as ‘speed teaching’ (an adaptation of speed dating)
for topics including adaptations and additional factors affecting the
cardiovascular system.

To help learners develop their knowledge of the cardiorespiratory system, a
useful strategy might be to organise a trip to university, science laboratory or
museum. A subsequent group presentation with worksheets and tasks to follow
is also another successful means of engaging learners.

Topic E

For Topic E, engage learners in a combination of teaching methods focused
largely on learner-centred learning, using practical application wherever possible.
Methods including snowball learning can develop peer understanding and learner
engagement - this works well with anaerobic energy systems in particular.
Practical teaching works particularly well with ATP and the energy systems.

A useful strategy might be to ask a guest coach to run a session exemplifying
each energy system in action, coupled with worksheets for learners to complete
and a follow-up lesson. Another strategy to consider could be organising a visit
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to a local university laboratory to investigate the effects of ATP and sports
performance further. It is recommended that learners carry out both the Wingate
test and VO2 max test.

Tutor-led delivery may be used to further support theoretical understanding, with
examination-based challenges and questions a good way of helping learners to
prepare.

Assessment guidance

This unit is assessed via examination. The examination is one hour and 30
minutes in length and contains a section for each topic.

e Section A contains questions on the skeletal system for sports performance.
e Section B contains questions on the muscular system for sports performance.

e Section C contains questions on the respiratory system for sports
performance.

e Section D contains questions on the cardiovascular system for sports
performance.

« Section E contains questions on the energy systems for sports performance.

This unit gives learners core knowledge that will be developed and applied
through other units. Therefore, when you are planning and delivering your units,
think about how you can bring out examples that would be useful illustrations of
issues covered in other units. The examination has a combination of low,
medium and higher order learning questions to stretch and challenge learners at
all the levels. Under each topic, there is at least one extended open response
question where the learner has the opportunity to demonstrate all prior learning.

It is highly recommended that during delivery, you focus on all the aspects of the
examination, allowing ample time to embed examination skills with particular
reference to the extended open responses.

Appropriate revision techniques for this unit include learner-centred creation of
cue cards and spider diagrams. It is also encouraged that you incorporate past
papers and questions from the Sample Assessment Materials into delivery of this
unit. To fully prepare learners for the demands of this examination, they should
study and revise outside the lessons.
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Getting started

This provides you with a starting place for one way of delivering the
unit. Activities are provided in preparation for the external assessment.

Unit 1: Anatomy and Physiology

Introduction

Introduce the unit to learners by using a series of activities on anatomy and
physiology, identifying any prior knowledge and understanding. Outline that the unit
explores the effects of exercise and sports performance on the body systems, as well
as additional factors and adaptations. Explain that learners will be equipped with the
skills to apply anatomical knowledge to other units and vocational employment
opportunities. This unit will also give the learners a good understanding of physiological
effects on the systems.

Differentiation is essential during the delivery process. Understanding and knowing
your learners will enable you to do this effectively. For example:

e ensure groups are of mixed abilities and reflective of mastery and developmental
tasks to allow achievement by all while stretching more able learners

e attend to the Bloom’s taxonomy verbs usage such as ‘describe’, ‘explain’, ‘assess’
and ‘analyse’

e develop your level of questioning appropriately with each learner

e during peer review, encourage problem solving in addition to the evaluation and
review process.

Using a range of teaching methods is important to give learners ownership of their
learning.

For revision sessions in each topic, split learners into small groups to identify what
each of the higher order command verbs mean. On completion, small groups must
answer an examination-style question using one of the verbs, identified by the tutor.
This can then progress to an individual extended answer using higher order verbs.

Topic A — The effects of exercise and sports performance on the
skeletal system

e Introduce the first topic and its content to your learners. They can then take part in
an activity to locate different skeletal bones. Use formal delivery of the location of
major bones, types of bones, the axial and appendicular skeleton, curvature of the
spine and the process of bone growth. Incorporate various tasks to maintain
learner-led learning. Delivery should be visual, using video clips and photographs
where possible. Use learners to peer teach where possible to aid ownership of
learning.

e Introduce Topic A2 ‘Function of skeletal system’ after recapping previously learned
content, using the internet and textbooks. For each function of the skeletal system
and type of bone, learners should research and provide detail. They can then work
together to share knowledge and develop understanding, feeding back to the rest of
the group.

e For joints, a group discussion is a good starting point to provide an overview,
classification of joints, and their structure and function. Use visual prompts,
including video clips and photographs wherever possible. Ask learners to label joints
and then create information booklets and other sources as a revision aid.
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Unit 1: Anatomy and Physiology

Split the group into small teams and ask them to create presentations on responses
to the skeletal system. They can then feed back to the rest of the group, with Q&A
from other learners.

Pairs could work together to create a poster concerning skeletal adaptations to
exercise.

Use learner-led case studies to consider additional factors affecting the skeletal
system. These case studies should identify different skeletal diseases and the effect
of age on the skeletal system. Learners will need to consider cause, treatment and
prevention/control, where applicable.

Ask learners to work independently to develop their subject knowledge in an area
within this topic. Give them ideas, facilitate their learning and support them as
necessary.

Topic B — The effects of exercise and sports performance on the
muscular system

Introduce Topic B by discussing different muscular injuries or occurrences related to
the muscular system. Lead discussion on the muscular system and functions of the

different types of muscles within the human body. Learners can use this knowledge
to design an information leaflet to use as a revision aid.

Small group activities are a useful way of delivering Topic B2 *Major skeletal
muscles of the muscular system’ and Topic B3 ‘Antagonistic muscle pairs’. ‘Pin the
muscle on the body’ is a good starter activity (you may wish to use an alternative
to pins). Follow this by allocating each group a different sporting action. The task is
to identify the muscle(s) of the agonist, antagonist, synergist and fixator. On
completion, get the groups to feed back to the class.

Practical workshops can allow learners to understand the relationship between the
theory and sports activities. This can be done in the classroom or sports hall.
Learners take part in a range of movements/activities that include aspects of Topic
B1-B5; this is particularly fitting with Topic B4 ‘Types of skeletal muscle
contraction’.

Introduce the topic of responses of the muscular system to a single sport or
exercise session. Groups of learners can then produce a presentation with
supplemented demonstrations to show the responses.

Adaptations of the muscular system to exercise can be introduced and taught using
a ‘knowledge cafe’. Learners should be given an information pack to represent one
key adaptation. They are then given time to read, annotate and gain a sound
understanding in the field. On completion, the learners become tutors to create a
knowledge cafe where learners teach among themselves.

You could use internet video clips to consider additional factors affecting the
muscular system (age/muscle loss and cramp). Learners can complete a worksheet
devised to check for learning.

Guest speakers (e.g., a personal trainer) could discuss all aspects of their role,
incorporating the importance of understanding anatomy.

Consolidate individual learner understanding by producing quizzes for the learners.

Topic C — The effects of exercise and sports performance on the
respiratory system

Introduce Topic C on the structures of the respiratory system. Learners label the
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Unit 1: Anatomy and Physiology

structures of the respiratory system using a jigsaw puzzle to aid their
understanding.

e Have a group discussion on the functions of the respiratory system, making sure it
covers what learners consider to be the key functions. There is an opportunity for
independent study where learners research the mechanics of breathing.

e For a practical application, ask learners to measure vital capacity using the balloon
method (method available online). If available, use a peak flow and spirometer to
measure lung volumes and capacity.

e You can use learner-led research to cover the control of breathing. Give learners
articles (from credible sources) with the task of answering questions on neural and
chemical control of breathing. On completion, use the ‘snowball method’, with
learners feeding back in pairs, then in small groups and then as a class to discuss.

e To demonstrate the responses of the respiratory system to exercise, you could
allocate one key response to groups and ask them to create a presentation to
deliver to the rest of the class.

e Another useful learning strategy for this topic is ‘jigsaw learning’. For Topic C6
‘Adaptations of the respiratory system to exercise’, you could give learners a
workbook and one key adaptation to work through. On completion, individuals
could get together with other groups and teach each other to complete the jigsaw
of learning. This is a good technique for encouraging ownership of learning among
learners.

e Learners can use case studies on the effects of asthma and altitude on the
respiratory system. Use questions for them to answer, followed by feedback to the
rest of the group. On completion, hold a group discussion with tutor-led Q&A.

e Consolidate individual learner understanding by producing quizzes for the learner.
Revision sessions are also encouraged.

Topic D — The effects of sport and exercise performance on the
cardiovascular system

e Introduce Topic D with an activity labelling the structures of the heart. Follow this
with a class discussion and tutor-directed questions. Learners can then work
independently to develop their subject knowledge in an area within this topic. Give
them ideas, facilitate their learning and support as necessary.

e You could use formal delivery for the functions of the cardiovascular system,
supported by tutor-directed Q&A. You can also use ‘marketplace learning’:
individually or in groups, learners research to become knowledgeable in a function.
In the structure of a marketplace, learners then walk among the different ‘stalls’ to
share learning and content.

e Lead a discussion on thermoregulation. On completion of this, explore its practical
application using additional clothing, sweat vests etc. Oversee the activities and
demonstrate what the body does to maintain homeostasis.

e In pairs or small groups, learners can create a storyboard of pictures to explain the
cardiac cycle. Learners should then present back to the class and keep their work
as a revision aid.

e Case studies can be used to demonstrate responses of the cardiovascular system to
a single sport or exercise session. Direct learners to depict responses and
explain/justify why they are occurring, and feed back to the rest of the class.

e The peer teaching method ‘Speed teaching’ can be used to cover the adaptations of
the cardiovascular system to exercise. Small groups/pairs are given a content area
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to research to increase their knowledge in the field. Groups rotate round to teach
each other the content in the format of speed dating. Ask individuals to collate a
workbook of content and score each other’s teaching.

ABC learning can be a useful way of introducing the additional factors affecting the
cardiovascular system. Each key additional factor is labelled A, B or C. Learners are
given a letter and must research independently to form an information booklet. On
completion, they should merge their work with others working on the same aspect,
and then teach the rest of the class.

Museum or other educational trips can be a useful way to place the theory into a
context, and to combine and reinforce all prior knowledge within anatomy and

physiology.
Consolidate learner understanding by producing quizzes for the learners.

Topic E — The effects of exercise and sports performance on the energy
systems

Introduce Topic E with a group discussion about energy, ATP and its role in sport
and exercise. Introducing the practical effects of this early can be very effective. A
simple experiment using five balloons can demonstrate how energy is created and
recreated (one balloon represents the adenosine molecule, with a further four
balloons available to represent the role of phosphate molecules). This can be
followed by learners practising extended writing, looking specifically at ATP and
energy production in line with extended examination questions.

You could use learner-led research for the ATP-PC system, using articles (from
credible sources) and getting them to answer questions on the ATP-PC system. On
completion, use the ‘snowball method’, with learners feeding back first in pairs,
then in small groups and finally as a class to discuss. Video clips can be a useful
support to help learners with this topic.

Use formal delivery for the lactate system in exercise and sports performance,
followed by pair work to create an information leaflet to be presented to the rest of
the group and used as a revision aid.

Practical sessions will allow learners to apply the theory to sporting activities. A
local sports coach could be invited to run a session exemplifying each anaerobic
system in action.

The aerobic system could be taught through formal delivery. Use videos to
supplement understanding.

Learners can work in groups to prepare a presentation on the adaptations of the
energy systems. This can then be followed with a whole class debate,
encompassing all aspects of ATP and the energy systems during sport and exercise
performance.

Learners can then carry out independent study using articles, providing answers to
questions on additional factors affecting the energy systems.

You could arrange a laboratory trip to a local university to investigate effects of ATP
and energy systems further (to include the Wingate tests and VO2 max). This will
also help to motivate those learners thinking of moving in to higher education.
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Details of links to other BTEC units and qualifications,
and to other relevant units/qualifications

This is a mandatory unit and underpins knowledge throughout the qualification.

Resources

In addition to the resources listed below, publishers are likely to produce
Pearson-endorsed textbooks that support this unit of the BTEC Nationals in
Sport. Check the Pearson website
(http://qualifications.pearson.com/en/support/published-resources.html) for
more information as titles achieve endorsement.

Textbooks

The following textbooks offer comprehensive coverage of the unit, enabling
learners to develop their understanding of anatomy and physiology while
developing their personal learning skills. The range of resources also enables
learners to see where this unit makes links with many other aspects within the
field of sport.

Adams M et al, BTEC Level 3 National Sport Book 1, Pearson, 2010 ISBN
9781846906510

Adams M et al, BTEC Level 3 National Sport Book 2, Pearson, 2010 ISBN
9781846906503

Adams M et al, BTEC Level 3 National Sport Teaching Resource Pack (Second
Edition), Pearson, 2010 ISBN 9781846906541

Howley ET and Franks BD, Health Fitness Instructor’'s Handbook (Fourth Edition),
Human Kinetics Publishers, 2003 ISBN 9780736042109

Marieb EN and Hoehn K, Human Anatomy & Physiology (10th Edition), Pearson,
2015 ISBN 9781292097060

Palastanga N, Soames RW and Field D, Anatomy and Human Movement:
Structure and Function (Fifth Edition), Butterworth-Heinemann, 2006 ISBN
9780750688147

Sharkey BJ and Gaskill SE, Fitness & Health (Sixth Edition), Human Kinetics
Publishers, 2006 ISBN 9780736056144

Stafford-Brown J, Rea S and Chance J, BTEC National Sport and Exercise Science
(Second Edition), Hodder Education, 2007 ISBN 9780340939512

Tortora GJ and Derrickson BH, Principles of Anatomy and Physiology (12th
Edition), John Wiley & Sons, 2008 ISBN 9780470233474
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Journals

The following journals give comprehensive and up-to-date research into the
fields of anatomy and physiology, demonstrating its impact on health and
wellbeing as well as how the human body functions and sustains life.

American College of Sport Medicine’s Health and Fitness Journal
British Journal of Sports Medicine

Exercise and Sport Sciences Reviews

International Journal of Sports Science and Coaching

Journal of Anatomy

Medicine and Science in Sports and Exercise

Research Quarterly for Exercise and Sport

Websites

The following websites give further information on a range of topics and work
well in association with the textbooks and journals recommended. They provide
good sources for information, ranging from anatomy and physiology in exercise
through to its application to the National Health Service and sports coaches.

www.1st4sport.com - Coachwise

www.acsm.org — American College of Sports Medicine

www.bases.org.uk — The British Association of Sport and Exercise Sciences

www.heart.org - American Heart Association

www.humankinetics.com - Human Kinetics

www.nhs.uk — National Health Service

WwWw.sportsci.org - Sport Science

www.sportscoachuk.org — Sports Coach UK

www.topendsports.com - Topend Sports
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Unit 2: Fitness Training and Programming
for Health, Sport and Wellbeing

Delivery guidance

Approaching the unit

This unit allows learners to explore client screening, lifestyle assessment, fithess
training methods and fitness programming to support improvements in a client’s
health and wellbeing. The health and fitness industry is central in supporting
clients to increase their fitness levels and adopt a healthy lifestyle, which fully
supports the relevance of this unit’s content. The knowledge gained within this
unit will allow learners to support individuals in the industry.

Learners will assess the lifestyle of a selected individual, provide advice and plan
a fitness training programme. This unit is assessed via an external assessment;
therefore, quizzes, revision sessions and independent study are all appropriate
and effective methods of preparation. The use of timed case studies and
simulated clients will engage the learners and prepare them fully for their
external assessment. Reinforced learning is crucial and should be embedded
throughout the delivery of the unit content. Examination preparation and
technique should be addressed from the outset.

Delivering the topics

Within the sector, client screening and designing fithess programmes are
essential skills, often completed in time-constrained conditions. This underpins
the reasoning behind an external assessment for this unit, which replicates the
processes carried out in the industry. In order to prepare for this unit, learners
should access real-life case studies, whereby they are required to interpret
lifestyle factors and health screening data and develop and justify a fithess
training programme and nutritional advice.

Independent study should be allocated at the end of each topic, allowing the
learner an opportunity to consolidate their learning by making their own notes
both for revision purposes and in preparation for part A of the external
assessment. At the end of each topic, case studies and set examination-style
questions should be conducted, supported by a tutor-led presentation to discuss
content and grade boundaries.

Topic A

Topic A focuses on positive and negative lifestyle factors and their effects on
health and wellbeing. It addresses the common barriers to change and the
lifestyle techniques that can be incorporated to reduce unhealthy lifestyle
behaviours. These factors can be discussed in terms of real-life examples or the
learners themselves as subjects, to gain authenticity. The research and
background to these factors can be delivered via a combination of formal
presentations, pair and group research, and independent study and peer
teaching.

Resources including the internet, health leaflets, support packs and key
textbooks on this topic area are abundant. Learning can be reinforced by
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and practising external assessments.

Guest speakers from a health field will provide first-hand accounts of the effects,
barriers and strategies of lifestyle factors, while incorporating real-life cases,
thus enhancing the learners’ experience and keeping the unit vocationally
relevant.

Topic B

Topic B focuses on developing the knowledge and skills for learners to assess the
lifestyle of an individual. Following this, learners need to interpret the
information and suggest suitable lifestyle improvements. Where possible, the
learners should engage in practical role play, for example:

e« completing screening documentation

e practising conducting health monitoring tests

e providing feedback and advice.

Tutor-led delivery is vital to provide an accurate understanding of this topic area.

Guest speakers from a health field would provide insight into how these
processes are completed within the industry. These speakers can also provide an
understanding of the importance of effective communication skills and client
confidentiality.

Topic C

Topic C explores nutrition, addressing key terminology, components of a
balanced diet and nutritional strategies for individuals completing training
programmes. Delivery can be achieved via a combination of methods ranging
from:

e quizzes designed by both the learner and the tutor

e directed question and answer sessions to recap and assess that learning is
taking place

e individual, pair and group activities to encourage both a learner-centred
approach and peer learning and assessment.

The jigsaw technique is also a valuable tool, whereby each learner has a topic to
research and then teaches the rest of the group. Also ‘marketplace learning’ is
effective, where learners research a topic area and then move around other
learners’ work and ensure that they have a full set of notes on the topic areas.
Throughout learners are encouraged to prepare suitable notes for all their peers
to use.

Topic D

For Topic D, engage learners in a varied combination of teaching methods
focused largely on learner-centred learning via practical application where
possible. Methods such as worksheets, and individual, paired and group activities
will encourage both learner engagement and peer collaboration. This should be
supported with formal tutor-led delivery facilitating theoretical understanding.
Practical application is encouraged with external instructors/trainers, peer-led
teaching, demonstrations and video examples. Any practical application should
be supported with structured plenary activities to check understanding.
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Topic E

Topic E focuses on training programme design. This topic can be delivered via
individual, group and tutor-led delivery, incorporating teaching tools such as the
jigsaw technique. Peer marking and feedback should be encouraged within this
topic, so that learners become totally familiar with grading boundaries and
assessment requirements. Learners should be encouraged to plan their answers
fully for production of their training programme and justification.

Assessment guidance

The assessment of this unit is composed of two parts:

e« Part A, which will be released two weeks before the supervised assessment
session. Learners need to conduct preparatory research on key areas in
response to the scenario and can take up to four sides of A4 notes into the
supervised assessment. Learners are allocated eight hours for production of
part A.

e Part B consists of a set task based on a scenario, to be completed within a
two-hour controlled environment.

Marks will be awarded within a band, based on the quality of the answer in
response to the assessment focus/outcome and depending on how the learners
have evidenced each of the descriptor bullet points. It is highly recommended
that during delivery you focus on the format of the examination and allow ample
time to embed the examination technique. One aspect that learners may find
challenging is that their interpretation is generic only, lacking relevance to the
selected individual; therefore, this should be focused upon during delivery. Also,
if learners have a limited understanding of training methods, this will lead to a
weak developed training programme and thus weak justification. Appropriate
revision techniques for this unit include learner-centred creation of effective
notes. It is encouraged that you incorporate past papers (case studies/scenarios)
from the Sample Assessment Materials into delivery of this unit.
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Getting started

This provides you with a starting place for one way of delivering the
unit. Activities are provided in preparation for the external assessment.

Unit 2: Fitness Training and Programming for Health, Sport and
Wellbeing

Introduction

Introduce the unit to learners via a video addressing the importance of nutrition, health
and wellbeing. Following this, instigate a group discussion, enabling you to assess
learners’ prior knowledge while also encouraging engagement. Explain to learners that
the unit explores client screening, lifestyle assessment, fitness training methods,
nutrition and fitness programming to support improvements in a client’s health and
wellbeing and that this unit will equip them with the practical skills to support clients
within the industry.

Differentiation is essential through the delivery process - understanding and knowing
your learners will enable you to do this effectively. For example:

e ensure that groups are of mixed ability and reflective of mastery and developmental
tasks to allow achievement by all. Extension tasks should be included where
possible to stretch more able learners

e ensure that you attend to Bloom’s taxonomy verbs’ usage such as describe, explain
and analyse

e develop your level of questioning appropriately with each learner

e during peer review, encourage problem solving in addition to the evaluation and
review process.

Use case studies throughout to prepare learners for their external assessment. These
can be designed by you or the learners themselves, although it may be beneficial to
have groups of learners completing the same case study, so that they can consolidate
and conclude together. Where possible, learners should share their findings with other
members, especially if they are completing different case studies, thus providing
variation.

To conclude each topic area, learners should be given adequate opportunity to
consolidate their learning, raise any issues and revise the topic area. A complete lesson
dedicated to each topic is suggested (three lessons for Topic D). Although collaborative
group work is beneficial within revision, it is important that learners develop
independence in preparation for their external assessment.

During the delivery of the unit, it is essential that a range of tutor methods are utilised
to engage all learners and give learners ownership of their learning.

For revision sessions, encourage learners to discover their own preferred revision
techniques, although guidance on effective methods should be explored with support
from the tutor. From the outset, learners need to be supported with the production of
notes.

To conclude each topic, learners should independently complete a case study.
Following this, discuss the case study, recapping and highlighting any areas required
for further clarification. You should make reference to the marking bands and grade
descriptors throughout this process.
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Topic A — Examine lifestyle factors and their effect on health and
wellbeing

Introduce the first topic through a tutor-led discussion, following the video (Obese:
A Year to Save My Life, Claire Sweeney’s My Big Fat Diet or The Great British Diet).
This should lead to a more formal delivery classifying the importance of exercise
into the sub-sections of physical, psychological, social and economic.

In pairs, learners research government guidelines for exercise. Facilitate and
encourage learners to look at the recommendations/guidelines for different
population groups. Learners feed back their findings to the rest of the group.

In pairs, learners consider the questions they need to ask in order to find out as
much as possible about each other’s current exercise/physical activity levels. From
this, learners interpret the results against government recommendations/guidelines
and make relevant comments. Where required, learners need to make suggestions
to their partners to increase their physical activity levels. Once this interpretation
has taken place, learners provide verbal or written feedback to their partner. You
may conclude this topic area by drawing conclusions from selected individuals to
instigate a discussion.

For balanced diets, a discussion is a good starting point to establish prior knowledge
and promote engagement. You can facilitate the discussion with leading questions
and then clarify the importance of a balanced diet and adequate hydration.

In pairs, learners access any resources detailing government guidelines and
recommendations as well as strategies to improve dietary habits. You should
facilitate the most appropriate websites for learners to access.

Learners record in a simple format their dietary intake (food and drink) for the
previous day. Switch these with another learner who interprets them. Any
issues/areas for concern are to be recorded. Some learners will suggest suitable
strategies to improve their partner’s dietary habits as part of verbal or written
feedback to their partner. Close this topic area by drawing conclusions from
selected individuals to instigate a discussion.

A tutor presentation confirming the benefits of risk-taking activities would ensure
that this topic is covered briefly and accurately.

For Topic A2 *‘Negative lifestyle factors and their effects on health and wellbeing’,
introduce learners to the negative lifestyle factors. Learners then research and
produce a leaflet and present an overview to the other members of the groups.
Where possible, peers should be encouraged to ask questions. Copies of leaflets
should be made so that all group members have a full set of notes.

Learners research government recommendations for alcohol intake and
recommendations for sleep, watching any related videos on negative lifestyle
factors.

Topic A3 ‘Lifestyle modification techniques’ addresses lifestyle modification and
strategies to increase physical activity levels; a tutor-led discussion covering the
various campaigns should be conducted. In pairs, learners can then research the
strategies available to stop smoking; they may be able to draw on personal
circumstances here too. To support this, the tutor could conclude by identifying the
most popular strategies while addressing the suitability, advantages and
disadvantages. Any available visual aids would enhance learning.

To address reducing alcohol consumption, a tutor-led discussion or presentation
discussing the suitability, advantages and disadvantages would be appropriate.

Learners research strategies for stress management. Collate the learners’ ideas and

9781292119199 - Pearson BTEC Nationals in Sport - Delivery Guide
Issue 1 - March © Pearson 2016




UNIT 2: FITNESS TRAINING AND PROGRAMMING FOR HEALTH, SPORT AND WELLBEING

address the suitability, advantages and disadvantages of the methods discussed.

Guest speakers could discuss a range of negative lifestyle factors, and the
strategies that lead to change. Learners would benefit from preparing questions in
advance.

Topic B — Understand the screening processes for training
programming

Within a group activity, learners record information expected on screening forms;
this activity can be led by the learners and facilitated by the tutor.

Visual examples of screening documentation should be made accessible to learners.
This can be supported by a formal presentation covering legal aspects.

Learners produce posters on health monitoring tests, covering the key areas. In
order to encourage knowledge and understanding fully, the learners are required to
complete a five-minute demonstration of their allocated test. Materials produced
should be copied and shared so that all learners have information on all tests.

To support this, learners use their posters to practise performing the tests on their
partner. Following this, they will be required to interpret results against normative
data. To ensure a full understanding of normative data, learners should have access
to a range of normative data, e.g., elite athletes.

Topic C — Understand programme-related nutritional needs

Learners complete a quiz/mini test to check prior knowledge. Following this, discuss
answers, with the key common terminology being accurately recorded on a pre-
designed tutor worksheet. Energy balance will be covered via a tutor presentation,
where a number of sports should be referred to.

To address the topic of components of a balanced diet, learners should be given a
macronutrient or micronutrient and asked to research the key elements, signposted
by the tutor. Once all learners have completed this research task, use marketplace
learning for learners to gather key information on all nutrients from each other. To
consolidate and check learning, learners design a quiz for a partner covering Topics
C1 ‘Common terminology’ and C2 ‘Components of a balanced diet’ so far.

Hydration can be introduced within a discussion, which leads to a more formal
tutor-led presentation. In pairs, learners research either hydration or
hyperhydration, addressing the key areas signposted by you. Once completed,
learners can swap information both via a ‘teach’ and by production of a suitable
resource.

Introduce Topic C3 ‘Nutritional strategies for individuals taking part in training
programmes’ via a discussion followed by a tutor presentation on nutritional
strategies. A number of sports should again be referred to. Where possible, visual
aids can be shown, e.g., gel bars. Jigsaw learning can be used. Each topic area is
labelled A, B or C and then allocated to a learner. Learners conduct research and
produce a factsheet, covering set headings. Once research is completed, learners
merge the three and teach each other the topic.

The topic of sports drinks should be introduced with a discussion about what
learners drink and why. This will be followed by a presentation addressing sports
performance. Where possible, different sports drinks are to be shown. The
information advertised on the bottles could be discussed.

To apply their knowledge of hydration, learners will be required to design a
hydration plan for a specific sport. Learners will summarise their findings, and share
and compare with other learners researching other sports.
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Topic D — Examine training methods for different components of
fitness

For Topic D, a discussion surrounding elite athletes and the components of physical
and skill-related fitness required for each sport would introduce this area. Learners
can then complete a worksheet covering the definitions of the components.
Learners need to spend time ensuring that they are familiar with each of the
components.

Introduce training programme design and its considerations. To cover aerobic
endurance, lead a discussion on the various methods. Learners will support this
with researching one of these methods and rotate and teach others.

Introduce learners to the principles of training, FITT (frequency, intensity, time and
type of exercise) and training thresholds via a tutor-led presentation, followed by a
practical application whereby learners calculate their maximum heart rate (MHR)
and relevant training percentages. Visual charts should be accessible here. To
further extend this, learners will design a session for their peers to partake in.
Before this, the layout should be discussed and examples of aerobic training
programmes/sessions shown.

Learners act as tutors and deliver their session. Choose the most appropriate
sessions, depending on the size of the group. Some participants could be
encouraged to record their heart rate throughout the activity. Following the
practical, a plenary discussion reviewing the session should take place.

To embed their knowledge and understanding further, learners are to produce a
series of aerobic training sessions for a selection of individuals in mind
(beginner/intermediate/advanced). They may select their own sport, or this can be
signposted by the tutor.

To cover Topic D2.2 *Muscular strength training methods’, introduce the various
types of training. Each group will be given a method to research and present to the
rest of the group. Following this, the tutor will cover the principles of training and
FITT. This could be delivered with the support of a guest speaker. Learners would
benefit from taking part in a practical session led by a qualified professional.

To embed their knowledge and understanding further, learners are to produce a
series of muscular strength training sessions for a selection of individuals; they may
select their own sport, or this can be signposted by the tutor.

To conclude each topic area, learners should be given adequate opportunity to
consolidate their learning, raise any issues and revise the topic area. A complete
lesson dedicated to Topic D2.2 is suggested. Although collaborative group work is
beneficial when revising, it is important that learners develop independence in
preparation for their external assessment.

For Topic D2.3 ‘Muscular endurance training methods’, a tutor-led discussion and
presentation followed by a practical will cover muscular endurance. A specialist in
yoga, pilates or core training would also help learners to understand this topic. A
practical session would need to be supported by a review or a question and answer
activity.

For Topic D2.5 ‘Flexibility training methods’, a tutor discussion and presentation can
introduce this content. The methods of training can then be split with each learner
producing a poster for their method. Following this, learners can apply their
knowledge by leading a practical covering their method. Opportunity for a review
should be built into the lesson.

The topic of speed (Topic D2.6 ‘Speed training methods’) can be covered in a
similar format to Topic D2.5. Again, learners can deliver their speed training
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methods.

To recap skill-related fitness components, a quiz could be designed. To introduce
agility, videos and YouTube examples are effective and available for a range of
sports. A discussion of application to a practical context can be tutor-led, to
enhance learning. Where possible, learners would benefit from participating in an
agility practical.

A tutor-led discussion can be instigated to explore Topic D3.2 ‘Balance training
methods’, followed by learners researching and demonstrating balance training
methods.

Topic D3.3 'Coordination training methods’ again can be introduced via the tutor,
and researched and demonstrated by the learners.

The topic of reaction time can incorporate some basic reaction time tests, which will
facilitate a discussion. Learners can then research reaction time training methods
and demonstrate their application to a practical context.

Power training can be explored via video and YouTube examples followed by a
tutor-led discussion. In small groups, learners can plan a plyometric session for a
selection of popular sports. Again, where possible, learners should be given
opportunity to take part in practicals to support learning.

Topic E — Understand training programme design

A tutor presentation could introduce Topic E, followed by a recap of question and
answer session on FITT and the principles of training.

Learners are to be given some examples of aims for training programmes; they
should discuss and consider the programmes needed to meet these needs. Several
groups could have the same examples to ensure that learners are engaged and
collaborative learning can take place.

From this activity, learners are required to choose one of the examples and
independently plan a six-week training programme. Programme design can be
recapped where necessary. Learners are then required to peer assess each other’s
training plans, providing constructive feedback. From this, learners are to use their
plan to produce a six-week training programme.

Peers are required to use the marking grid to assess each other’s programme. The
tutor should also assess and provide feedback.

The introduction of the justification should be tutor-led, followed by learners
beginning to produce their justification; again, both their peers and tutor can assess
the work and provide feedback.

Periodisation can be delivered via the jigsaw technique: this involves learners being
allocated a topic area to research, producing a factsheet and then teaching their
peers.

Following delivering of all topic areas, time should now be allocated for independent
study and revision. This should be supplemented by case studies, followed by tutor-
led delivery focusing on the case study. This will highlight areas that require more
focus and recap. At all points, the marking criteria should be referred to. Revision
tips and effective techniques should be addressed.
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Details of links to other BTEC units and qualifications,
and to other relevant units/qualifications

This unit has links to a number of units across the qualification as it is a synoptic
unit. Learners will build on the knowledge and skills learned in other units to
support their understanding of the processes and practices within this unit. This
unit specifically links to:

Unit 1: Anatomy and Physiology

Unit 3: Professional Development in the Sports Industry
Unit 5: Application of Fitness Testing

Unit 8: Coaching for Performance

Unit 11: Research Project in Sport

Unit 13: Instructing Gym-based Exercise

Unit 14: Exercise and Circuit-based Physical Activity
Unit 15: Instructing Exercise to Music

Unit 16: Instructing Water-based Exercise

Unit 17: Sports Injury Management

Unit 18: Work Experience in Active Leisure

Unit 20: Leisure Management

Unit 30: Sports Massage

Resources

In addition to the resources listed below, publishers are likely to produce
Pearson-endorsed textbooks that support this unit of the BTEC Nationals in
Sport. Check the Pearson website
(http://qualifications.pearson.com/en/support/published-resources.html) for
more information as titles achieve endorsement.

Textbooks

Adams M et al, BTEC Level 3 National Sport Book 1, Pearson, 2010 ISBN
9781846906510

Adams M et al, BTEC Level 3 National Sport Book 2, Pearson, 2010 ISBN
9781846906503

Adams M et al, BTEC Level 3 National Sport Teaching Resource Pack (Second
Edition), Pearson, 2010 ISBN 9781846906541

Howley ET and Franks BD, Health Fitness Instructor’s Handbook (Fourth Edition),
Human Kinetics Publishers, 2003 ISBN 9780736042109

Sharkey BJ and Gaskil SE, Fitness and Health (Sixth Edition), Human Kinetics
Publishers, 2006 ISBN 9780736056144
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Journals

The following journals provide comprehensive and up-to-date articles and
research relating to health, physical fitness and nutrition.

American College of Sports Medicine’s Health and Fitness Journal
British Journal of Sports Medicine

Exercise and Sport Sciences Reviews

Journal of Physical Activity and Health

Journal of Sports Medicine and Physical Fitness

Research Quarterly for Exercise and Sport

Websites

The following websites provide information on a wide range of topic areas and
can be used in conjunction with key textbooks and journals. They provide good
sources of information about health, nutrition and fitness training and
programming.

www.acsm.org — American College of Sports Medicine - health, fithess and
nutrition articles

www.bbc.co.uk — BBC - healthy living

www.bhf.org.uk - British Heart Foundation - health, lifestyle, nutrition,
hydration, heart disease, exercise, food labelling, questionnaires, smoking

www.brianmac.co.uk — BrianMac - sports drinks, fitness testing, training,
programming

www.bupa.co.uk — BUPA - benefits of exercise, children and exercise

www.doh.gov.uk — Department of Health - obesity, healthy eating, initiatives,
factsheets for government recommendations for physical activity (various age

groups)

www.drinkaware.co.uk — Drinkaware — health effects and issues, facts, seven-
day calculator

www.food4life.org.uk — Food4life — eatwell plate, food groups
www.livestrong.com - Livestrong - effects of poor nutrition

www.macmillan.org.uk — Macmillan - benefits of exercise, maintaining a healthy
lifestyle and getting active

www.nhs.uk — NHS - physical activity guidelines for all ages, health benefits,
activity levels, sedentary lifestyles and strategies, balanced diet, eatwell plate,
smoking

www.nhs.uk/change4life - Change4Life - eat well, balanced diet, alcohol,
strategies

www.topendsports.com - Topend Sports — a range of resources on fitness
testing, fitness training and nutrition

www.who.int - The World Health Organization - health topics
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Unit 3: Professional Development in the
Sports Industry

Delivery guidance

Approaching the unit

This unit starts by providing an overview of the sports industry. It then looks at
the scope and breadth of the industry in a national and global context. In this
context, learners will focus on their chosen pathway and develop an
understanding of regulatory bodies, qualifications, employability skills and career
pathways in their chosen field.

The unit gives learners the knowledge and skills required to plan a career, take
part in and review the application and interview process, and develop an
understanding of the needs and requirements for a career in the modern sports
industry. Learners will carry out a personal audit to identify suitable careers and
plan the developmental pathway in a chosen sports industry career. This unit will
present learners with the employability skills and qualities of planning,
organisation and communication.

You could deliver this unit by using a mix of theory (to introduce learners to the
topics listed in the unit content) and visits and guest speakers (to enable
learners to apply the theoretical concepts they have learned). Learners will need
to be able to produce written reports and to complete an application and
interview process. Learners will then carry out a review of their teaching and
learning identifying recommendations for future performance.

Delivering the learning aims

Learning aim A

Learners should be introduced to the size, scope and breadth of the sports
industry. This could be done by referring to Sport England figures for
participation, and the economic significance of sport may be used to illustrate
the importance of the industry. Different areas of the industry could be explored,
including leisure management, sports development, sports science, fitness,
coaching, retailing and teaching. For Topic A1, learners should reflect upon their
chosen area within the sports industry and how it is affected by socioeconomic,
seasonal and geographic factors.

Learners should research Topic A2, careers and opportunities for progression in
those careers both locally and nationally. Visiting speakers can be used to
explain careers and pathways. Sport development officers, sports coaches,
tutors and National Governing Body staff are often available to provide talks to
learners. Learners should review the types of employment and working patterns
that different jobs in the sports industry involve.

Learners need to identify suitable career aims and should carry out individual
research into the specifics of their chosen career. It would be useful to show
learners examples of career pathways, for example, ask a sports tutor or an
outside speaker to explain their career pathway. The examples should include
information about training routes, qualifications, legislation and skills and the
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concept and opportunities for continuing professional development (Topic A4).

As part of Topic A3, learners should be encouraged to evaluate different career
opportunities in sport, select a suitable pathway and detail what is required to

achieve this aim.

Learning aim B

In learning aim A, learners should have identified a suitable career aim within
the sports industry. Classroom discussions could be used to allow learners to
share their career aims and the requirements for their chosen career. Learners
should identify skills such as teamwork, cooperation, communication, problem
solving and ideas of how they may demonstrate competence in these areas for
their chosen career. For Topic B1, peer review should be carried out identifying
individual strengths and weaknesses towards their career aim. Learners could
take on the role as each other’s career advisers.

Learners should complete a SWOT (strengths, weaknesses, opportunities,
threats) analysis to plan towards their career aim which they will explore in Topic
B2. The SWOT analysis should make reference to the scope of the sports
industry as discussed in learning aim A. For example, a talented football player
in a rural area could have:

e a strength in football competence
e weaknesses in other curriculum sports such as rugby

e the opportunity to progress towards completion of the BTEC National and
progression to university

« the threat of limited dedication to study and the distance to university from
his rural home.

For Topic B3, after carrying out the SWOT analysis, individual learners should
research and produce a detailed Career Development Action Plan (CDAP) with
time-scheduled targets. The starting point for the CDAP should be today and
targets should include:

e completion of the BTEC
e achieving of relevant vocational and academic qualifications
e gaining of relevant experiences.

Guest speakers can be utilised to illustrate career pathways and suggest suitable
experiences. To aid and support the development of the personal audit and
career plan, learners should collate a personal portfolio. This can be periodically
reviewed and added to. Learners should reflect on their career aim and how their
portfolio supports progression into that career.

Learning aim C

For Topic C1, learners need to select a job role in a chosen career pathway by
using their skills identified from auditing and their CDAP. Learners need
experience of preparing all the relevant documents associated with job
applications, including a letter of application, CV and person specification.
Learners would benefit from looking at examples used within their industry;
examples of online job adverts and in local newspapers could be used to show a
range of documents.

For Topic C2, learners need to take part in interviews and role-play scenarios for
their chosen career pathway, utilising specific skills. Role-play scenarios will
enable learners to take on different roles, for example, interviewer and
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interviewee. Videoing learners during role-play scenarios would allow learners to
observe their own body language, attitudes and behaviours. Learners need to

demonstrate:

« work-related competence (interviewing and being interviewed)

o analysis of how the activity worked

o if the correct questions were asked to achieve the desired outcome

« if the advertisement, job description and person specification led to the
application form and covering letter being completed with the right level of

information

« adherence to equal opportunities legislation.

Learning aim D

Learners need to reflect on the recruitment and selection process and their own
individual performance. For Topic D1, learners should take part in role-play
scenarios to enable them to review and evaluate their communication,
organisational and employability skills. Learners should be given the opportunity
to appraise their own roles in being interviewed, interviewing and observing.

For Topic D2, learners need to produce an action plan to highlight how to
address any weaknesses in their skill sets. Learners need to carry out a SWOT
analysis on their own individual performance in the role-play activities and
produce a self-critique of the events and documentation prepared and how it
supported the activity. Learners should review if the process was effective and
whether or not they may need to develop skills further to be able to conduct and
participate in interviews more effectively.

Learning aim

Key content areas

Recommended
assessment approach

A Understand the career
and job opportunities in the
sports industry

Al Scope and provision of
the sports industry

A2 Careers and jobs in the
sports industry

A3 Professional training
routes, legislation and skills
in the sports industry

A4 Sources of continuing
professional development
(CPD)

B Explore own skills using
a skills audit to inform a
CDAP

B1 Personal skills audit for
potential careers

B2 Planning personal
development towards a
career in the sports industry

B3 Maintaining a personal
portfolio/record of
achievement and
experience

A report that justifies the
selection of a specific sports
industry career pathway,
following an investigation
into two contrasting career
pathways, focusing on
short- and long-term
prospects and the
knowledge, skills and
qualities required to achieve
them

CDAP, supported by
evidence of personal skills
audit outcomes

C Undertake a recruitment
activity to demonstrate the
processes that can lead to a

C1 Job applications

C2 Interviews and selected

Learners must participate in
recruitment and selection
activities. They will need to
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successful job offer in a
selected career pathway

career pathway-specific
skills

D Reflect on the
recruitment and selection
process and your individual
performance

D1 Review and evaluation

D2 Updated SWOT and
action plan

interview and be
interviewed, conduct a
practical assessment
activity and complete the
appropriate documentation

Learners will need to

evidence all the documents
created

Ability to self-critique
performance, including what
could have gone better and
what skills need to be
developed, so that learners
can enhance their
employability

SWOT analysis on
performance of their
interviewing assessment
activity, linked to their
personal development

Assessment guidance

This unit is internally assessed. Learners will be required to produce two
assignments. There is a maximum number of two summative assignments for
this unit.

To support a successful outcome, it will be beneficial for learners to practise
preparing for their assignments so that they are familiar with what they are
expected to produce. You should also ensure that the learners are familiar with
the key terms typically used in the assessment for this unit.

It is recommended that you follow the suggested assignment format detailed in
the unit specification.

Learning aims A and B are to be assessed via a report. The report should include
a justification of the selection of a specific sports industry career pathway,
following an investigation into two contrasting career pathways, focusing on
short- and long-term prospects and the knowledge, skills and qualities required
to achieve them. Learners must produce a CDAP, which must be supported by
evidence of personal skills audit outcomes.

Learning aims C and D are to be assessed via recruitment and selection
activities. Learners must participate in these activities. They will need to
interview and be interviewed, conduct a practical assessment activity and
complete the appropriate documentation. Learners will need to evidence all the
documents created. They must also be able to self-critique performance,
including what could have gone better and what skills need to be developed, so
that they can enhance their employability. Learners must also carry out a SWOT
analysis on their performance in the interviewing assessment activity, linked to
their personal development.
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Getting started

This provides you with a starting place for one way of delivering the
unit, based around the recommended assessment approach in the
specification.

Unit 3: Professional Development in the Sports Industry

Introduction

Introduce the unit by discussing the knowledge and skills required for different career
pathways in the sports industry. Explain that learners will take part in, and reflect on, a
personal skills audit, career action plan and practical interview assessment activities.

Learning aim A — Understand the career and job opportunities in the
sports industry

e Using the specification, outline the nature of the learning aims and the assessment
task that learners will be expected to complete.

e Lead the learners into a discussion about the size, breadth and geographic spread
of the sports industry, locally and nationally, and the factors that affect sports
provision and employment opportunities. Ask learners about any employment/work
experience that they currently have in the sports industry and discuss future
employment in the industry. Include discussion about the types of employment in
your local area and the opportunities locally for employment in the sports industry.
It would be useful for the tutor to have printed out some data and information
about the size, breadth and geographic spread of the sports industry, locally and
nationally, including the economic significance and number of jobs for learners to
look through during the discussion. These websites may be useful:

o www.prospects.ac.uk — overview of leisure, sport and tourism sector in the UK

o www.sportengland.org — economic value of sport, and sport and the economy.

e Ask learners to work in pairs to identify the factors that affect sports provision and
employment opportunities. Learners should identify geographical, sociological and
seasonal factors in their paired discussions and should think about examples for
each factor. Finish the lesson by summarising the factors that affect the sports
provision and employment opportunities that the pairs have identified.

e Recap the factors affecting sports provision and employment opportunities. Get
learners to work in small groups. Ask each group to research one of the three
factors that affect sports provision and employment opportunities:

o0 geographical, including location, environment, infrastructure and population

o socioeconomic, including wealth, employment, history, culture, fashion and
trends

o seasonal, including swimming pools that only open in the summer, summer
camps, holiday sports clubs, competition seasons and training camps.

e Learners should include research of local and national examples. Learners could
present their findings to the whole group in the next lesson as an annotated poster.

e Introduce learners to careers and jobs in the sports industry. Explain to learners
the different sectors (public, private, voluntary, third sector, public/private
partnerships) within the sports industry and the different types of employers
(public, private, voluntary, third sector, public/private partnerships). You could use
the internet to show learners sources of information on careers in sport. The

9781292119199 - Pearson BTEC Nationals in Sport - Delivery Guide
Issue 1 - March © Pearson 2016



UNIT 3: PROFESSIONAL DEVELOPMENT IN THE SPORTS INDUSTRY

Unit 3: Professional Development in the Sports Industry

following websites may be useful:

0 www.careers-in-sport.co.uk

www.uksport.gov.uk/jobs

o
0 www.sportscareers.co.uk
o

www.jobsinsports.com

e Lead the learners in a discussion about the different types of employment. Ask
learners to consider the types of employment by describing practical examples
from the sports industry and other sectors. Ensure that learners discuss
employment locally and nationally and the types of work/contract, including full-
time, part-time, fixed-term contract, self-employment (independent and sub-
contracted), zero hours contracts and apprenticeships.

e Introduce learners to key pathways. You could present the learners with a
pathway, explaining the route to get to that specific career. Ask learners to identify
key pathways for careers and jobs in the sports industry and career routes.
Learners should consider the different roles available within sub-sectors of the
sports industry. Learners should reflect upon the types of work and the different
roles available within their sector. It may be useful for learners to be able to carry
out internet research to complete this activity. You could draw together the
information learned from the individual activity and exchange ideas and
information.

e Introduce learners to professional training routes and education pathways. Ask
learners to research the education pathway for a chosen career in the sports
industry. Learners should use a typical job description and person specification for
the job. (It may be useful for the tutor to have these prepared before the lesson.)
Learners should consider:

o specialist qualifications

o higher education

o professional bodies, e.g., Register of Exercise Professionals (REPs)
o minimum standards, e.g., for active coaches

o National Governing Body membership and coaching awards.

e Flag up that the next lesson involves a guest speaker and ask learners to devise
questions they would like to ask. The questions should be based around the career
pathways and professional skills routes, training, legislation and qualifications
needed to work in a chosen career in the sports industry.

e The guest speaker should explain their role and career pathway, including
professional training routes, legislation and skills to meet their chosen career. The
guest speaker could be a physiotherapist, sports journalist, sports coach, sports
development officer etc. Ask learners to work on their own, writing up the notes
they took and the answers to their questions from the guest speaker. Learners or
groups of learners should continue to focus on their allocated areas to ensure full
coverage of the relevant content.

e Introduce learners to legislation, industry standards and safeguarding in the sports
industry. Get learners to work in pairs. Ask each pair to research the sector-specific
legislation, which impacts upon job roles. Learners should select two different roles
to research. Learners must consider:

o industry standards, including safeguarding (Disclosure and Barring Service
(DBS)), codes of practice, e.g., REPs, Sports Coach UK, organisational policies
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Unit 3: Professional Development in the Sports Industry

and procedures

o safeguarding — DBS: self-disclosure, enhanced disclosure, regulations and
requirements.

e Engage learners in a discussion, pulling out key points and where necessary
questioning about the role of CPD and how it can be carried out. The discussion
should include:

o memberships of professional bodies

o required updates to professional competences

0 career progression training

o gaining knowledge and experience through cross-sector opportunities.

e Ask learners to work in pairs to research how CPD can be carried out within the
sports industry and to find examples of CPD activities for a specific career pathway.
Learners should consider:

o memberships of professional bodies, e.g., fees, qualification and logs of CPD
o required updates to professional competences, e.g., first aid and safeguarding

0 career progression training, e.g., higher levels of qualification, management
training, business management, higher education FdSc, BA and BSc

0 experience through cross-sector opportunities, e.g., participation in cross-sector
organisation board working groups and elite performance programmes.

e Allocate time for learners to write revision notes for Topic A. Assignment 1 covers
learning aims A and B. Learners should have access to computers with internet
access, textbooks, journals and magazines.

Learning aim B — Explore own sKills using a skills audit to inform a
career development action plan

e Introduce learners to personal skills auditing and how this can help to match
potential careers. Show examples of personal skills audits, how to carry out an
audit and what the results mean. The following websites may be useful:

o www.brunel.ac.uk - traffic lights skills audit

www.hull.ac.uk - skills audit

o
o www.tress-tress.com - sample personal skills audit
o}

www.exeter.ac.uk — personal and key skills audit.

e Ask learners to select an appropriate personal skills audit questionnaire and carry
out an audit on their personal skills against a chosen career pathway. Learners
should consider:

interests and accomplishments

qualities - reliability, organisational skills, commitment, resilience, empathy
basic skills - literacy, numeracy and IT

experience - sporting, leadership, work, travel

qualifications — educational and sector specific

o O O o o o

generic employability skills - teamwork, cooperation, communication, problem
solving

o specific technical skills - coaching, instructing, leading, administering test
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protocols.

Next, learners should use SWOT analysis to identify their own strengths,
weaknesses, opportunities and threats. Tutors may need to recap SWOT analysis
with learners. This website may be useful:

o www.mindtools.com - personal SWOT analysis.

You could draw together the information learned from the individual activities.

Introduce learners to personal development planning towards a career in the sports
industry. Ask learners to use their skills audit and SWOT analysis of their personal
skills to produce an action plan towards a career in the sports industry. Learners
should consider:

o use of personal skills audit to produce an action plan towards a sports and
recreation industry career

o identification of key timescales, e.g., immediate actions, next year, two years,
five years and ten years

o identification of training/educational/experiential aims at these key times and
processes to achieve these goals

o careers guidance and support available and education choices

o CDAP - definition; higher levels, specialism and diversification, aims,
milestones, measures

o professional development activities - workshops, training, job shadowing, self-
reflection.

Introduce learners to the need to maintain a personal portfolio to record their
achievements and experiences. Ask learners to compile their own personal
portfolio. Learners can start by making a list of what they want their portfolio to
contain, e.g.:

o educational certificates
sport-specific awards
sporting achievements
testimonials

press cuttings

work experience
volunteering

any other relevant evidence

0O O 0O O o O o o

CVs targeting sports industry jobs.

Once learners have decided what to put in their portfolio, they can begin to
annotate where to add each document.

Flag up that the next lesson involves a guest speaker and ask learners to devise
questions to ask them. The questions should be based around maintaining a
personal portfolio, what to include and how.

The guest speaker should explain how they record their personal achievements and
experiences. The guest speaker could be a physiotherapist, sports journalist, a
sports coach, a sports development officer etc. Ask learners to work on their own,
writing up the notes they took and the answers to their questions from the guest
speaker. Learners or groups of learners should continue to focus on their allocated
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Unit 3: Professional Development in the Sports Industry

areas, to ensure full coverage of the relevant content.

e Allocate time for learners to write revision notes for Topic B. Assignment 1 covers
learning aims A and B. Learners should have access to computers with internet
access, textbooks, journals and magazines.

® Allocate time for learners to write assignment 1. Learners should have access to
computers with internet access, textbooks, journals and magazines.

Learning aim C — Undertake a recruitment activity to demonstrate the
processes that can lead to a successful job offer in a selected career
pathway

e Introduce learners to job applications. It will be useful to have some printed job
applications to allow learners to investigate this type of document. Ask learners to
select a job role in a suitable career pathway, using the skills identified from their
personal audit and CDAP. Ask learners to prepare the relevant documents for a job
application for this role. Learners must consider:

o a job advertisement giving suitable examples of where it could be placed
job analysis

job description

person specification

application form

personal CV

o O O o o o

letter of application.
You could draw together the information learned from the individual activities.

e Introduce learners to interviews for chosen career pathways. Tutor could explain
the process of interview as a physical education tutor/sports lecturer. In pairs ask
learners to research the types of form used in interviews for their chosen sports
career and the types of interview activity that are commonly used. Learners must
consider:

o communication skills required for interview situations: body language and
listening skills, professional approaches, formal language, skills and attitudes of
interviewee, role play, body language, dress, interview questions

o presentation skills - for micro-teach and micro-coach

o

career pathway-specific technical knowledge/skills displayed, e.g., coaching,
instructing, leading, handling equipment, following testing protocols

interview feedback form
observation form
reviewing applications from peer group

submitting applications to peer group

o O O o o

demonstration of a work-related competence.

e Flag up that the next lesson involves a guest speaker and ask learners to devise
questions to ask them. The questions should be based on interviews and selected
career pathways, and experiences the speaker has had when following their career
path, e.g., micro-coaching sessions and addressing their peers.

e The guest speaker should explain how they have used communication and

9781292119199 - Pearson BTEC Nationals in Sport - Delivery Guide
Issue 1 - March © Pearson 2016



UNIT 3: PROFESSIONAL DEVELOPMENT IN THE SPORTS INDUSTRY

Unit 3: Professional Development in the Sports Industry

presentation skills during interviews when continuing down their career pathway.
The speaker could discuss situations where they have had to address large groups
and their peers, and to demonstrate work-related competences. The guest speaker
could be a physiotherapist, sports journalist, a sports coach, a sports development
officer etc. Ask learners to work on their own, writing up the notes they took and
answers to their questions from the guest speaker. Learners or groups of learners
should continue to focus on their allocated areas, to ensure full coverage of the
relevant content.

® Allocate time for learners to write revision notes for Topic C. Assignment 2 covers
learning aims C and D. Learners should have access to computers with internet
access, textbooks, journals and magazines.

Learning aim D — Reflect on the recruitment and selection process and
your individual performance

e Introduce learners to reviewing and evaluating their own performance. Learners
should take part in role-play interview situations. They should take on the role as
the interviewee and the interviewer. It may be useful for the tutor to provide
interview questions for the learners. Alternatively, learners could produce interview
questions as a homework task to hand in before this lesson. During the role plays,
learners will need to be aware of the following:

o individual appraisal of own roles in being interviewed, interviewing and
observing

o review of communication skills
o review of organisational ability

o assessment of how the skills acquired support the development of employability
skills.

These skills will be reviewed and evaluated in the next lesson to produce an individual
updated SWOT and action plan.

e Introduce learners to updating SWOT and action plans. Ask learners to use the
SWOT analysis on their individual performance in the role-play activities to self-
critique their performance. Learners should consider:

o self-critique of the events and documentation prepared and how it supported the
activity

o reviewing if the process was effective and how they feel they may need to
develop skills further to be able to conduct and participate in interviews more
effectively

o an action plan to highlight how to address any weaknesses in their skill set.

e Allocate time for learners to write revision notes for Topic D. Assignment 2 covers
learning aims C and D. Learners should have access to computers with internet
access, textbooks, journals and magazines.

® Allocate time for learners to write assignment 2. Learners should have access to
computers with internet access, textbooks, journals and magazines.
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Details of links to other BTEC units and qualifications, and to other relevant
units/qualifications

Several other units from this qualification complement this unit. These include:
e Unit 2: Fitness Training and Programming for Health, Sport and Wellbeing
e Unit 4: Sports Leadership

e Unit 5: Application of Fitness Testing

e Unit 8: Coaching for Performance

e Unit 10: Sports Event Organisation

e Unit 12: Self-employment in the Sports Industry

e Unit 13: Instructing Gym-based Exercise

« Unit 14: Exercise and Circuit-based Physical Activity

e Unit 15: Instructing Exercise to Music

e Unit 16: Instructing Water-based Exercise

e Unit 18: Work Experience in Active Leisure

e Unit 20: Leisure Management

e Unit 21: Leisure Centre Operations

¢ Unit 22: Customer Service and Sales in Active Leisure

e Unit 30: Sports Massage

Resources

In addition to the resources listed below, publishers are likely to produce
Pearson-endorsed textbooks that support this unit of the BTEC Nationals in
Sport. Check the Pearson website
(http://qualifications.pearson.com/en/support/published-resources.html) for
more information as titles achieve endorsement.

Textbooks

Auld C, Cuskelly G and Hoye R, Working with Volunteers in Sport, Routledge,
2006 ISBN 9780415384537

Corfield R, Preparing the Perfect CV, Kogan Page, 2006 ISBN 9780749448554
Corfield R, Successful Interview Skills, Kogan Page, 2006 ISBN 9780749445089
Corfield R, The Perfect Job Application, Kogan Page, 2007 ISBN 9780749450229

Dixon B, Jobs and Careers after A Levels, Lifetime Publishing, 2007 ISBN
9781904979210

Dixon B, Sport and Fitness Uncovered, Trotman, 2007 ISBN 9781844551217

Dransfield R et al, BTEC National Business, Heinemann, 2007 ISBN
9780435454494

Furlong C, Careers in Sport, Kogan Page, 2005 ISBN 9780749442484
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Masters J, Working in Sport: How to Find a Sports Related Job in the UK or
Abroad, How to Books, 2008 ISBN 9780749442484

Nutall CJ, Edexcel GCSE Business Studies, Cambridge University Press, 2001
ISBN 9780521003643

Journals

Health Club Management
Leisure Management
Leisure Manager

Leisure Opportunities

Leisure Week

Websites

www.fsb.org.uk — Federation of Small Businesses

www.prospects.ac.uk - Prospects

www.sportengland.org - Sport England

www.statistics.gov.uk — UK National Statistics

Websites for careers in sport

www.careers-in-sport.co.uk — Careers in sport

WWW.exercisecareers.com — Exercise Careers

www.jobsinsports.com - Jobs in sports

www.leisurejobs.net - Leisure Jobs UK

www.leisureopportunities.co.uk - Leisure Opportunities

www.sportscareers.co.uk — Sports careers

www.totaljobs.com - Total Jobs

www.uksport.gov.uk/jobs — UK Sport

Websites for personal skills auditing

www.brunel.ac.uk - Traffic lights skills audit

www.exeter.ac.uk — Personal and key skills audit

www.hull.ac.uk - Skills audit

www.tress-tress.com - Sample personal skills audit
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Unit 4: Sports Leadership

Delivery guidance

Approaching the unit

This unit gives an in-depth perspective of what makes an effective leader.

You can initially introduce learners to a range of sports leadership roles,
exploring the roles’ job description and developing the learners’ understanding of
what good leadership skills, qualities and characteristics look like.

After exploring key leadership roles, it would be beneficial for learners to
participate in a variety of sports activity sessions led by sports leaders from their
local community. Moreover, the more practical leadership roles (e.g., coach,
trainer, official, risk assessors, first aiders and scorekeepers) could also deliver
sessions to ensure learners gain a rounded approach to the unit.

During practical sessions, learners can note how the key skills, qualities and
characteristics are used, as well as their application and importance in relation to
the smooth running of the session.

Learners go on to explore the importance of psychological factors when taking
coaching and should look at high-profile sports leaders to assist in their own
exploration. They then progress to explore their own leadership style, with the
unit culminating in learners leading their own sport and exercise session before
evaluating their effectiveness. This will develop their ability to plan and lead,
before evaluating all aspects of their performance and suggesting ways to
improve.

Delivering the learning aims

Learning aim A

For learning aim A, learners could explore the different leadership roles that are
required for achieving success in a sports or exercise setting. Research into the
expected ‘job descriptions’ for each of the roles would be highly beneficial, with
learners going on to explore the skills, qualities and characteristics of the roles.

It would then be valuable for learners to participate in a series of practical tutor-
led sessions, demonstrating to learners the skills, qualities and characteristics of
a leader to enable them to visualise their application. A part of the tutor-led
session to help the visualisation for learners can, for example, be a
demonstration that is well organised, includes clear communication, builds a
good rapport, sets goals, is engaging and shows the leader as being fearless.
Learners could then go on to lead short sessions to explore their own skills,
qualities and characteristics early within the unit - this will allow them to prepare
effectively for learning aim C.

When tackling Topic A3, learners could take their experiences from exploring
skills, qualities and characteristics and delve into the importance of these and
why their effective use is essential for sports and exercise leaders. For example,
when tackling *how to help an athlete to develop their full potential,’ learners
could explore how the different skills, qualities and characteristics can help
develop this potential.
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Learning aim B

For learning aim B, it would be beneficial to deliver the main aspects through
tutor-led theoretical sessions, focusing upon each psychological area in turn, to
ensure learners develop the specific knowledge required. These sessions could
include small group work and pair work to help facilitate discussion and
consolidate knowledge and understanding. Supporting these sessions could be
independent learner work or small group work. For example, learners may
research aspects such as social loafing and the Ringelmann effect, producing
written notes of their findings.

Delivering learning aim B would be facilitated by an external input. This could
come in the form of a visit and/or a guest speaker. The visit could be to a local
leisure centre where learners can discuss the importance of psychological factors
with an instructor. The guest speaker could lead an interactive session discussing
leadership, with learners making notes throughout the progression of the
session.

Learning aim C

For learning aim C, learners further develop the skills they started to develop in
learning aim A: to lead a sport and exercise activity before evaluating this
effectively. After developing knowledge of effective leadership roles and the
expectations placed on leaders and effective leadership teams, an introduction to
the practical skills required to lead effectively would be beneficial for learners to
ensure that they are able to practise these.

Learners are required to develop their understanding of effective leadership
styles and select the leadership styles most suited to them. It would be valuable
to learners that you allow them the opportunity to observe different leadership
styles in action, for example, what a democratic leader looks like. This would be
useful before allowing them the opportunity to discover their own leadership
style. Learners could complete this by delivering a series of small activities under
the guise of different leadership roles. For example, in small groups, learners
may be given a leadership style and role to adopt while delivering a short
activity. They should consider their thoughts and feelings in relation to this and
whether they believe it is right for them. Learners should have the opportunity to
use the different leadership styles in a practical situation.

Before any practical leadership takes place for assessment purposes, all learners
can develop their planning ability by producing a plan of a sport and exercise
activity. Introduce them to writing an effective plan by sharing your own
planning methods and the information that you would include. Learners are
required to include key aspects such as aims and objectives, the use of
SMARTER targets, identifying their leadership roles, styles and effective
leadership roles.
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Learning aim

Key content areas

Recommended
assessment approach

A Understand the roles,
qualities and characteristics
of an effective sports
leader

A1 Different leadership
roles

A2 Skills, qualities,
characteristics and
application

A3 Importance and
effective use of skKills,
qualities and characteristics
when leading

B Examine the importance
of psychological factors and
their link with effective
leadership

B1 Psychological factors
that could impact
leadership

B2 Leadership and
psychological factors

A written document focusing
on different leadership roles,
which identifies, explains
and justifies the qualities
and characteristics required
for each role when leading

A report focusing on the
psychological factors that
can affect leadership and
the impact these can have
on effective leadership

C Explore an effective
leadership style when
leading a team during sport
and exercise activities

C1 Expectations of
leadership

C2 Practical skills required
for different leadership
styles

C3 Leading a sports event

C4 Effectiveness and
impact of leadership on a
sport and exercise activity

Evidence that demonstrates
your own performance in
the practical application of
leadership style in a range
of sporting roles

This should be recorded with
AV equipment and
accompanied by witness
statements.

Assessment guidance

The recommended assessment for this unit includes two assignments. The first
assignment focuses on learning aims A and B and the second on learning aim C.

You may decide to split the first assignment into two sections to help the
learners include the information required - section 1 (to produce a written
report) may be completed after learning aim A is taught, with section 2 (to
produce a report) then completed after learning aim B is taught. These two
documents can then be joined together to create evidence for assignment 1.

For assignment 2, you should record learners completing their leadership activity
or take photographs with learners providing detailed annotations. This visual
evidence should be accompanied by effective, relevant paperwork evidence
including a plan of the session and risk assessments. On completion of the
session, an evaluation of their leadership should be undertaken. This can be

visual or written.

9781292119199 - Pearson BTEC Nationals in Sport - Delivery Guide

Issue 1 - March © Pearson 2016




UNIT 4: SPORTS LEADERSHIP

Getting started

This provides you with a starting place for one way of delivering the
unit, based around the recommended assessment approach in the
specification.

Unit 4: Sports Leadership

Introduction

Learners would benefit from an introduction to this unit through paired and group
work, focusing on defining leadership and its key aspects. The unit can progress to
offering practical experience of a variety of leadership opportunities, developing the
theoretical knowledge underpinning these roles.

Learning aim A — Understand the roles, qualities and characteristics of
an effective sports leader

e Introduce leadership and the different leadership roles that the learners may take
on - refer to Topic Al for a list of each of the roles that thread throughout this unit.

e Learners should research the ‘job descriptions’ of each leadership role and develop
their own descriptions for a selected number of roles.

e A guest speaker could be invited into your centre to deliver a practical session
focusing on their sport and leadership role. The focus is to see how closely this links
with the job descriptions created. Learners should make notes as the session
progresses.

e Introduce the skills, qualities and characteristics of effective leaders. Once explored,
demonstrate their application and allow learners the opportunity to apply the skills,
qualities and characteristics.

e The learning here should be consolidated with independent learning work where
learners look at the importance and effective use of skills, qualities and
characteristics when leading.

Learning aim B — Examine the importance of psychological factors and
their link with effective leadership

e Introduce learning aim B by explaining the significance of psychology and sport
when creating an effective mindset.

e Introduce the external psychological factors that affect a leader and allow learners
to research each of these in detail, discussing the findings of the group.

e Introduce the internal psychological factors that affect a leader and allow learners
to research each of these in detail, discussing the findings of the group.

e Visit a local sports facility to allow learners to discuss the effect of psychological
factors on different sports leaders employed there. This could take place through
discussions with the different leaders, e.g., fitness instructors. Upon return to the
centre, this could be formalised into a task for learners.

e Introduce three leadership theories (situational leadership, transformational
leadership and transactional leadership), giving learners the opportunity to research
the skills, qualities and characteristics of each theory. These theories are located in
section B2 of the content. Following the introduction and completion of the required
research, demonstrate the skills, qualities and characteristics that each of the
leaders may display, e.g., by demonstrating transformational leadership, setting
clear goals and having high expectations.
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Unit 4: Sports Leadership

e Invite a speaker into the centre from a leadership position within a sport and
exercise setting. The speaker could discuss what leadership can include. Allow
learners to interact with the speaker through discussion and questioning.

Learning aim C — Explore an effective leadership style when leading a
team during sport and exercise activities

e Introduce this learning aim to learners before they undertake work experience at a
local sports centre or sports club outside directed time. Learners could use lesson
time to create and maintain an effective diary of their time and findings.

e Introduce effective leadership styles, with learners working in small groups to
present the key characteristic of one style to the group.

e Develop the leadership skills of learners through the creation of short sporting
sessions that can be delivered to the rest of the class. Learners should work in
small groups, with each member of the group taking on a different leadership role
while displaying the same leadership style.

e Introduce planning and allow learners to create an effective plan for an activity that
they will lead within the class. The planning process must include all vital
information and have clear aims and objectives.

e Create job descriptions for each leader within the group for the planned activity,
with each learner creating a newspaper article of the role they have been given and
the expectations placed upon them, amalgamating articles with others in their
group to create a newspaper.

e Learners would benefit from delivering their planned leadership activity, evaluating
it upon completion. This evaluation should include their strengths and areas
requiring improvement, with the group amalgamating their evaluation to evaluate
the overall leadership of the team.

Details of links to other BTEC units and qualifications,
and to other relevant units/qualifications

Several other units from this qualification complement this unit. These include:
e Unit 3: Professional Development in the Sports Industry

e Unit 6: Sports Psychology

« Unit 8: Coaching for Performance

e Unit 10: Sports Event Organisation

e Unit 12: Self-employment in the Sports Industry

e Unit 18: Work Experience in Active Leisure

e Unit 31: Team Building

Courses offered by Sports Leaders UK also complement this unit. These courses
include:

e Level 2 Award in Community Sports Volunteering
e Level 2 Award in Community Sports Leadership

o« Level 2 Certificate in Dance Fitness Leadership
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e Level 2 Certificate in Community Dance Leadership

e Level 2 Award in Leadership for Engaging Older Disabled People in Physical
Activity

e Level 2 Award in Assisting in Basic Expedition Leadership
e« Level 3 Certificate in Higher Sports Leadership
e Level 3 Award in Day Walk Leadership

e Level 3 Certificate in Basic Expedition Leadership

Resources

In addition to the resources listed below, publishers are likely to produce
Pearson-endorsed textbooks that support this unit of the BTEC Nationals in
Sport. Check the Pearson website
(http://qualifications.pearson.com/en/support/published-resources.html) for
more information as titles achieve endorsement.

Textbooks

The books listed below contain information that will help learners in their
development as a leader, as well as their understanding of what makes a good
leader.

Dorfman HA, Coaching the Mental Game: Leadership Philosophies and Strategies
for Peak Performance in Sports and Everyday Life, Taylor Trade Publishing, 2005
ISBN 9781589792586

Edginton C et al, Leadership for Recreation and Leisure Programs and Settings
(Second Edition), Sagamore Publishing, 1999 ISBN 9781571674371

Hellison D and Martinek T, Youth Leadership in Sport and Physical Education,
Palgrave Macmillan, 2009 ISBN 9780230612365

Martens R, Successful Coaching (Third Revised Edition), Human Kinetics
Publishers, 2004 ISBN 9780736040129

Rhodes R and Hayward S, Basic Coaching Skills: Building Leadership in Youth
Sports. Based on the National Standard for Athletic Coaches, American Coaching
Institute, 2000 ISBN 9780967794105

Websites

www.hse.gov.uk/pubns/indg163.pdf - Health and Safety Executive — This link is
a PDF document that provides a brief guide to controlling risks in the workplace.
This would be useful for the delivery of different leadership roles and their
importance.

Each of the websites listed below may be useful to highlight to learners the
variety of methods available to them for developing their ability to lead in
selected sports. Learners could investigate coach education programmes in each
of the websites listed.

www.britishcycling.org.uk - British Cycling

www.british-gymnastics.org.uk - British Gymnastics

www.britishswimming.org - Amateur Swimming Association

www.englandbasketball.co.uk - English Basketball Association
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www.lta.org.uk — The Lawn Tennis Association

www.olympics.org.uk — The British Olympic Association

www.rfu.com - The Rugby Football Union

www.sportscoachuk.org/ - Sports Coach UK

www.sportsleaders.org/ — Sports Leaders

www.thefa.com - The Football Association

www.ukathletics.net - UK Athletics

www.uksport.gov.uk — UK Sport

www.youthsporttrust.org/how-we-can-help/programmes/young-
ambassadors.aspx - Youth Sport Trust
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Unit 5: Application of Fitness Testing

Delivery guidance

Approaching the unit

This unit gives the learner a ‘hands-on’ practical experience of administering a
range of different fitness tests to test different components of fitness. Therefore,
access to fitness testing equipment and facilities to accommodate fitness testing
are essential. Learners may benefit from a site visit to a sports science
laboratory at a local higher education facility or a high performance centre. Here
they could see demonstrations of current laboratory fitness testing equipment in
use. Some laboratories will allow learners to take part in the laboratory fitness
tests, which is an invaluable opportunity as they will be able to experience and
therefore recall exactly which component of fithess was being measured in that
test.

Learners will study the theory behind each fitness test and then experience the
processes of going through each test’s protocol and supporting participants as
they complete the test. The fithess tests can be administered using learners
within the class and learners from outside the class such as school/college sports
teams or people who are external to the centre (providing appropriate
safeguarding measures and ensuring health and safety are in place).

The results from the fitness tests are then used to identify strengths and areas
for improvement for each participant. This information will be useful to the
participant if they take part in sport as it will help them to determine which
components of fitness need to be developed in training to support improvement
in performance.

Delivering the learning aims

Learning aim A

Learning aim A focuses on the theoretical principles of fitness testing and
discusses the main themes of validity, reliability, suitability and practicality.
Validity and reliability are often confused with each other, so it is important that
the differences are made very clear and practical examples of each should be
provided to help to demonstrate these concepts.

These themes can be introduced by a combination of:
o formal lectures

e learner-centred learning (e.g., individual or group research based on the use
of the internet and textbooks)

« small group discussion

« completion of worksheets focusing on what each term means and how it can
be applied to fitness testing.

Ethical issues associated with fitness screening could be delivered by guest
lecturers who have worked in the fields of fitness testing and who can give first-
hand descriptions of the importance of ethical considerations in fitness testing.
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They can also discuss how a person administering fitness tests can ensure they
are meeting the requirements of ethical procedures with participants before and
during fitness testing.

Learning aim B

For this learning aim, learners should be engaged in practical activities combined
with theoretical delivery. The components of fitness and their appropriate fitness
tests, as well as protocols, should be discussed with learners. Following this, the
learners should practically administer each fitness test. Where possible, learners
should also experience taking part in the test itself in order to gain a full
appreciation of the whole fitness testing experience, as both a test administrator
and a participant. By taking on both roles, the learners will gain a better
appreciation of how to support participants when they are taking part in each
fitness test. During this process, validity and reliability can each be considered
for each test to help learners fully understand what each term means and how
they relate to each fitness test.

Once learners have gained experience of each fitness test, they can begin to
explore the planning process involved for the fitness testing and how to take into
account selection of appropriate test for different people and the sports in which
they participate. This could be carried out via case studies where learners have
to determine which tests would be the best for each person in the case study.
Group work could be included where learners take part in discussions about:

« the appropriateness of the selected fitness tests for the individual and their
sport

e possible alternative fitness tests taking into account reliability, validity and
practicality of the tests.

Learning aim C

For learning aim C, a fitness profile for an individual could be explored via a
learner-centred research approach. Learners can be given fitness testing data
from a case study of a specific sports performer, with different groups working
on different case studies. They can then carry out research in the form of
checking normative data tables on the internet or in books, and using journals
and watching video clips of fitness testing.

Group and individual tasks could be set and information pooled within the group
to encourage peer learning and consolidate learner understanding. Learners can
then present a fitness profile for their individual to the rest of the class
explaining the requirements of the individual’s sport and relating these to the
fitness test results.

Guest lecturers who have taken part in fitness tests to receive fithess profiles or
professional fitness profilers could provide further information and real-life case
studies to the learners. This will help the learners to fully understand the
benefits of this process and the links to professional careers that use fithess
testing as part of their job role.
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Learning aim

Key content areas

Recommended
assessment approach

A Understand the
principles of fitness testing

Al Validity of fitness tests

A2 Reliability of fitness
tests

A3 Practicality and
suitability of fitness tests

A4 Ethical issues
associated with fitness
screening

B Explore fitness tests for
different components of
fitness

B1 Fitness tests to assess
components of physical
fitness

B2 Fitness tests to assess
components of skill-related
fitness

B3 Planning of tests

B4 Administration of tests

A report on the principles of
fitness testing, including
practicality, suitability and
ethics of fitness testing

A presentation justifying
the selection of fitness tests
for a team or individual

A report that interprets the
test results, analyses the
test administration and
makes recommendations
for improvements to test
administration practice,
supported by observation
and video evidence of
fitness testing
administration and recorded
results from each test

C Undertake evaluation
and feedback of fithess
tests results

C1 Produce a fitness profile
for a selected sports
performer

C2 Providing feedback to a
selected sports performer

A written fitness profile for
a selected sports
performer, supported by
evidence of interpretation
of fitness test results
related to a selected sports
performer

A report that evaluates the
effectiveness of fitness
testing and feedback
methods, supported by
observation/video/verbal
recordings of feedback
session to selected sports
performer

Assessment guidance

It is recommended you follow the suggested assignment format detailed in the
unit specification and refer to the assessment guidance for specific detail.

It is suggested that learning aim A is assessed via a written report. Within the
report, the learners must address the importance of reliability, validity,
practicality and suitability in relation to fitness testing. They will also need to
explore the ethical requirements of fitness testing. This includes what a fitness
test administrator would need to do before, during and after fitness testing to
ensure that they are complying with the fitness testing ethical requirements.

To support learners in their report writing, they should be encouraged to use
headings, sub-headings and annotation such as pictures and diagrams to support

explanations.
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UNIT 5: APPLICATION OF FITNESS TESTING

Learning aim B will initially contain discussion of the selection of the fitness test
results that can take place either via written documentation or verbal discussion.
B.P4, B.M2 and AB.D1 all require some practical assessment. The learners will
need to demonstrate that they can set up each fitness test that they have
selected so that it adheres appropriately to its fitness test protocol. They will
need to demonstrate that they have carried out the appropriate health and
safety checks before fitness testing, including checks on the fitness testing
environment and equipment as well as the participant. The learner should have
also discussed with the participant any pre-test procedures needed to be carried
out before each specific fitness test where required. Learners will be expected to
show that they have appropriate recording equipment to take the fitness test
results and be able to record the results of each fitness test accurately. When
the test is being carried out, the learner should support and guide the participant
appropriately as well as demonstrate that they are following ethical guidelines
for fitness testing.

Hard evidence of the practical assessment should be provided, including learner
observation records and video evidence, or annotated photographs of each
fitness test that was administered.

A written or verbal discussion of the interpretation of the fitness test results
should then be held taking into account normative data tables. The learner can
then either write or verbally discuss their performance in selecting the fitness
tests and reviewing their performance in administering each test.

Learning aim C requires the production of a written fitness profile for a selected
sports performer. The profile will have two focuses:

« the analysis of the physical and/or skill-related fitness of that person in
relation to their performance in the fitness tests

e providing a written feedback to the sports performer to highlight their
strengths and their areas for development.

Getting started

This provides you with a starting place for one way of delivering the
unit, based around the recommended assessment approach in the
specification.

Unit 5: Application of Fitness Testing

Introduction

Introduce the unit to your learners by designing a video-based quiz on the components
of fitness required for different sports. Clips that show a sportsperson performing
specific techniques and skills specific to their position or their sport can be shown, such
as a football goalkeeper jumping up high to save the ball. This will enable you to
assess previous learning and is a fun way to engage learners. Outline to learners that
the unit explores fitness testing through the use of practical application and how to
ensure appropriate fitness tests are used for a specific individual in relation to their
sport, their age and sporting aspirations. They will also learn how to conduct fitness
tests appropriately, taking into account health and safety, ways to obtain reliable and
valid data, as well as the suitability and practicality of each fitness test.

Explain the learners that they will be equipped with the practical skills to set up,
administer and record the results of a range of fitness tests for both physical and skill-
related components of fitness. This unit will also give the l